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I. CONCEPTUAL FRAMEWORK 
 

Mission 

Southwest Georgia RESA states its mission as follows: 

The Southwest Georgia Regional Educational Service Agency is committed to providing assistance, guidance, 

leadership, and quality educational services for the purpose of enhancing/improving the education of children. 

The RESA is an organization for sharing and coordinating cost effective educational services.  These services 

are provided through curriculum and instructional development, planning and research, technology for 

education, assessment and evaluation, professional learning, communicating and disseminating information, 

sharing resources, technical services, cooperative purchasing, material development and distribution, and 

records management.   

The SWGA RESA professional team functions within three frameworks to move toward a vision of providing the best 

educational opportunities to students through professional learning.  The three frameworksτStandards for Staff 

Development (National Staff Development Council, 2001); the RESA Standards for Service (2005); and a curriculum 

design which is a synthesis of the Learning-Focused Schools model  (Thompson, 2004),  based on the research summary 

of Marzano, Pickering, and Pollock in Classroom Instruction that Works: Research-based Strategies for Increasing Student 

Achievement (2001) and other researchers, and Understanding by Design framework (Wiggins and McTighe, 1998).   

The Standards for Staff Development express our beliefs about our core work. The RESA Standards for Service provide a 

framework for using data to set priorities and evaluation to monitor our services, with the goal of providing continuous 

improvement.  In order to assure quality teaching, our sixteen systems have chosen an instructional framework which 

uses research-based strategies to accomplish intended goals. 

The groups of people primarily responsible for sustaining the staff development framework are the SW GA RESA 

Planning Committee, made up of professional learning coordinators and curriculum directors from sixteen systems, 

which facilitates needs assessments (e.g., Self Assessment Instrument [NSDC, 2001]) , initiates requests, approves course 

proposals, and provides feedback, and the RESA professional team, which uses information from RESA Planning 

Committee to develop a strategic plan that addresses the needs and requests within the framework of the RESA 

Standards for Service.   

 

 

The conceptual framework for South Georgia RESA is based upon a strong, unwavering commitment to quality, an 

organization and structure to achieve that quality, and the assessment and accountability of all components of the 

program. This framework embodies an appreciation of diversity, a commitment to research and its implication for 

practitioners, the infusion of technology, and the importance of rich field experiences and other types of support and 

collaboration among professionals.  

 

 

Standards for 

Professional 

Learning 

 

Learning-

Focused 

Schools/GPS  

RESA Standards 

for Service 
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Vision 

The vision of the SWGA RESA professional learning team is to work jointly with member school system leadership and 

professional learning communities, as well as collaborative partners in the state and local community, to provide the 

best educational opportunities for all students in the SWGA RESA service area. 

{ƻǳǘƘǿŜǎǘ w9{!Σ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ƻǘƘŜǊ w9{!Ωǎ ƛƴ ǘƘŜ ǎǘŀǘŜΣ ǎǘǊƛǾŜǎ ǘƻ ƭŜŀŘ ŀƴŘ ǊŜǎǇƻƴŘ ǘƻ ƛǘǎ ƳŜƳōŜǊ ǎȅǎǘŜƳǎ ŀǘ ǘƘŜ ǎŀƳŜ 

time.  An aging teacher population, an increasing student population, and a decreasing supply of teacher education 

ŎŀƴŘƛŘŀǘŜǎ ƛƴ DŜƻǊƎƛŀΩǎ ŎƻƭƭŜƎŜǎ ŀǊŜ ŀƭƭ ƘŀǾƛƴƎ ŀƴ ƛƳǇŀŎǘ ƻƴ ǘƘŜ ƴǳƳōŜǊ ƻŦ ƴŜǿ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊǎ ƴŜŜŘŜŘ ŜŀŎƘ ȅŜŀǊΦ 

GEORGIA TAPP FRAMEWORK  

The Georgia TAPP framework reflects that of the RESA. The conceptual framework for South Georgia RESA 

is based upon a strong, unwavering commitment to quality, an organization and structure to achieve that quality, 

and the assessment and accountability of all components of the program. This framework embodies an 

appreciation of diversity, a commitment to research and its implication for practitioners, the infusion of 

technology, and the importance of rich field experiences and other types of support and collaboration among 

professionals. The philosophical base of the conceptual framework is based, as stated before, on National 

Professional Learning Standards, the latest research on effective classroom practices, the Interstate New 

Teacher Assessment and Support Consortium Model  Standards for Beginning Teacher Licensing and 

Development (INTASC) (and the Georgia Educator Preparation Standards as identified and imbedded in the 

framework and rubrics for teacher performance developed by Charlotte Danielson for the Association for 

Supervision and Curriculum Development in her work, Enhancing Professional Practice:  A Framework for 

Teaching, as well as upon this philosophical base. 
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Beliefs and Commitments 

Southwest Georgia RESAôs beliefs and commitments are a direct reflection of INTASC and Georgia 

Professional Standardsô educator preparation standards, RESA Standards of Service, National Professional 

Learning Standards, and the latest research on most effective teaching and learning research and practice. 

Beliefs and Commitments 
               1.   An effective Georgia Teacher Alternative Preparation Program provides: 

a. A structure appropriate for adults who are changing careers 
b. Research-based, comprehensive content  
c. Excellent instructors who can model effective instruction and explain the rationale for it 
d. Planned field experiences with effective supervision 
e. A systematic process for Candidate selection 
f. Systematic program assessment 
g. A delivery model based on diverse needs of systems 

 

2. Every educator should recognize and respond effectively to the Diversity that each learner brings to the 
education process, modifying the learning environment to accommodate 

a. The values and culture of the learner 
b. Individual learning styles 
c. Personal experiences 
d. Talents and interests 

 
3. An effective TAPP program should assist Candidates with effective use of technology by 
a. Providing access to current research and web resources 
b. Modeling by the instructor 
c. Training of the training of the candidates 

 
4. An effective TAPP program incorporates and models 
a. Research-based practices 
b. Respect for learner diversity 
c. Learning styles 
d. Reflective self assessment of concepts and skills 
e. Real world experiences 
f. Rigor of work and relevance to the learner 

 
5. Instructors in an effective TAPP program should be: 
a. Selected according to specified criteria 
b. Selected according to expertise needed 
c. Retained based on evidence of posƛǘƛǾŜ ƛƳǇŀŎǘ ƻƴ /ŀƴŘƛŘŀǘŜǎΩ ƭŜŀǊƴƛƴƎ 

 
6. TAPP candidates should be: 
a. recruited from adults who have already pursued one career and wish to become teachers 
b. selected according to system need and program requirements 
c. retained based on successful demonstration of ǘŜŀŎƘŜǊ ŎƻƳǇŜǘŜƴŎŜǎ ŀǎ ƻǳǘƭƛƴŜŘ ƛƴ 5ŀƴƛŜƭǎƻƴΩǎ ǿƻǊƪ 

 
7. Decisions regarding policy and resources acquisition for TAPP should be 
a. Aligned to program standards 
b. Research-based and credible 
c. Responsive to system needs 
d. Collaborative and communicated to all stakeholders 
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 Research Base for Southwest Georgia RESA’a Beliefs and Commitments 

Beliefs and Commitments Research 

1. An effective Georgia Teacher Alternative Preparation 

Program provides: 

¶ A structure appropriate for adults who are 
changing careers 

¶ Research-based, comprehensive content  

¶ Excellent instructors who can model effective 
instruction and explain the rationale for it 

¶ Planned field experiences with effective 
supervision 

¶ A systematic process for Candidate selection 

¶ Systematic program assessment 

¶ A delivery model based on diverse needs of 
systems 

 

·          Specialized instruction to  candidates (Brown, 

2004;Diaz - Rico, L. & Smith, J., 1997, Feldhusen, 

1997, Leinhardt, g., 1992.  

·          Unique Opportunities to use advanced learning in 

school s ituations (Kilgore, K., Ross, D. & 

Zibkowski, J., 1990, Paria, J. 1990, Parla, J. 1994, 

Showers, B. 1985.  

·          Systematic process for Candidate selection 

(Darling - Hammond, L. & McLaughlin, M., 1995; 

Diaz - Rico, L. & Smith, J., 1997; Heller, D., 2004)  

·           Planned field experiences with supervision 

(Brown, J., 2004; Diaz - Rico., L. & Smith, J., 1997; 

Heller, D., 2004; Kagan, D., 1992, Parla, J., 1994)  

·          Research - based, comprehensive content 

(Armstrong, T., 2006;Heiler, Monks, and Passow, 

1993; Howard, V., Williams, B., Port, P & Lepper, 

C., 1997; Kaplan, L. & W. Owings,2002;Marzano, 

R., D. Pickering, J. Pollock, 2001)  

·          Delivery model based on diverse needs of local 

school systemsô student populations (Armstrong, 

T., 2006; Gail, M . & Obrien V., 1994;Diaz - Rico & 

Smith, J.,  1997; Kaplan, l. & W. Owings, 2002; 

 National Staff Development Council, 2000)  

·          Systematic Assessment System (Armstrong, T., 

2006; Callahan, C. & Caldwell, 1995; Guskey & 

Sparks, 1996; Gasner & Koskala, 1996; Martin -

Kniep, A., 2000; Marzano, R., 2003)   

2.Every educator should recognize and respond 

effectively to the Diversity that each learner brings to the 

education process, modifying the learning environment 

to accommodate 

¶ The values and culture of the learner 

¶ Individual learning styles 

¶ Personal experiences 

¶ Talents and interests 

·          Armstrong,  T., 2006; Martin - Kniep, A. 

,2000;Marzano, R., 2003; Stronge, J., 2002; 

Wiggins, G. & J. McTighe, 1998.  

3.  An effective TAPP program should assist Candidates 

with effective use of technology by 

¶ Providing access to current research and web 
resources 

¶ Modeling by the instructor 

¶ Training of the candidates 

·        Brown, J., 2004; Kaplan, L. & W. Owings, 

2002; Stronge, J., 2002  
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4.An effective TAPP program incorporates and models 

¶ Research-based practices 

¶ Respect for learner diversity 

¶ Learning styles 

¶ Reflective self assessment of concepts and 
skills 

¶ Real world experiences 

¶ Rigor of work and relevance to the learner 
 

·          Armstrong, T., 2006;Heiler, Monks, a nd Passow, 

1993; Howard, V., Williams, B., Port, P & Lepper, 

C., 1997; Kaplan, L. & W. Owings,2002;Marzano, 

R., D. Pickering, J. Pollock, 2001)  

 

 

System for Ensuring Coherence 

 A well designed, effective program must continuously be evaluated for soundness of structure, the interaction of the 

various elements, and quality of the product of the program. Southwest Georgia RESA has an infrastructure in place, 

both to support and assess the operation and quality of all components of TAPP. First, the TAPP Coordinator meets 

frequently with the Professional Learning Director, the RESA Executive Director, and the other RESA consultants. One of 

the responsibilities of RESA consultants is to stay abreast of research and practice in their content and other areas of 

expertise. The RESA staff openly shares new information that each one can contribute. The RESA consultants also attend 

state meetings and conferences, read professional journals, and participate in area consortia in order to remain current 

with educational research and practice. 

 Instructors for the initial training (Essentials of Effective Teaching) have expertise that make them the best qualified for 

teaching TAPP candidates. The instructors are also oriented to the TAPP program and its complete operation so that 

they understand how the instruction they deliver will be used by the TAPP candidates, and so that they can take 

opportunities later to visit the candidates when the consultants are in the field as additional support. Seminar 

instructors are also experts in the content they deliver. RESA TAPP coaches are oriented and trained as the instructors 

are, but additionally they are trained in the Danielson Frameworks as well as using rubrics and observation forms to 

ŀǎǎŜǎǎ ŎŀƴŘƛŘŀǘŜǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ŀƴŘ ǇǊƻŘǳŎǘǎ. The school-based mentor, the school administrator, the central office 

TAPP coordinator (all members of the Candidate Support Team), and any other member included based on the needs of 

the Candidate receive orientation from the RESA TAPP Coordinator as to their roles and responsibilities. 

 The RESA TAPP Coordinator and the RESA TAPP coaches meet monthly (if not more) to assess the program and to share 

successful strategies found in their implementation of the program requirements. The RESA Coach and the school-based 

mentor will share responsibility for the support and growth of the Candidate. The RESA Coach will have primary 

responsibility for observing and giving feedback to candidates and then helping them plan for growth.  

The Southwest Georgia RESA TAPP Coordinator monitors the performance of the class instructors, the RESA coaches, 

and any other person responsible for the performance of the program through observations, surveys, and evaluations of 

and by the Candidates and school/system personnel responsible for the implementation of the program. 

 Because of the continuous interaction and records kept, beginning with the initial training and continuing throughout 

the program, the TAPP Coordinator is aware of the support each candidate is receiving and can work with the RESA 

Coach, the mentor, the school administrator, and the system TAPP coordinator to support the candidate fully. 
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Professional Commitments and Dispositions 

The mission, beliefs, and philosophical vision of Southwest Georgia RESA guide alƭ ƻŦ w9{!Ωǎ ǇǊƻƎǊŀƳǎΣ ƛƴŎƭǳŘƛƴƎ DŜƻǊƎƛŀ 

TAPP. Additionally, the TAPP framework is based on the Interstate New Teacher Assessment and Support Consortium 

όLb¢!{/ύ ǎǘŀƴŘŀǊŘǎ ŀƴŘ ǳǇƻƴ ǘƘŜ 9ŘǳŎŀǘƻǊ tǊŜǇŀǊŀǘƛƻƴ 5ƛǾƛǎƛƻƴΩǎ ǎǘŀƴŘŀǊŘǎ ƻŦ ǘƘŜ tǊƻŦŜǎǎƛƻƴŀƭ {ǘŀƴŘŀǊŘǎ Commission. 

/ƘŀǊƭƻǘǘŜ 5ŀƴƛŜƭǎƻƴΨǎ Enhancing Professional Practice: A Framework for Teaching provides a guide for using the INTASC 

and PSC standards.  

 The following INTASC Standards form the umbrella of teaching competencies that Southwest Georgia RESA is 

committed to developing in its TAPP candidates: 

INTASC 

1. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or 
she teaches and can create learning experiences that make these aspects of subject matter meaningful 
for students.  

2. The teacher understands how children learn and develop, and can provide learning opportunities that 
support their intellectual, social, and personal development.  

3. Use state and national content standards to plan and deliver instruction that engages all students in the 
learning.  

4. Use student data from multiple sources to inform and drive instruction.  
5. Establish respect and rapport with students, colleagues, parents, and the community.  
6. Establish a safe learning environment.  
7. Teach to and honor diverse cultures, linguistics, learning styles, and interests;  
8. Immerse technology into the planning, teaching, and assessment of the curriculum;  
9. Model professional and ethical behaviors that bring credibility and integrity to the profession.  
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SOUTHWEST GEORGIA RESA’S TAPP Commitments Aligned with Danielson  

Commitment   Danielson 

To develop educators who:     

·       1.  Demonstrate important concepts and/or principles 

delineated in professional and state standards in the subject 

matter they are teaching  

  ·        Domain I e, f 

·        Domain II 2b 

·        Domain III 2e 

·        2. Demonstrate important concepts and/or principles   ·        Domain I a-f 

·        Domain II a-e 

·        Domain III a-e 

·       3.  Use student data from multiple sources to inform and 

drive instruction 

 

 

  ·        Domain II a 

·        Domain IV c, d 

·       4. Establish a safe learning environment 

 

     

   5. Teach to and honor diverse cultures, linguistics, learning 

styles, and interests 

  ·        Domain II d, e 

 

 

·        Domain I b 

  Domain III c 

 

·        6. Immerse technology into the planning, teaching, and 

assessment of the curriculum 

 

  ·        Domain I 

·        Models professional and ethical behaviors that bring 

credibility and integrity to the profession 

  ·        Domain IV e, f 
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Stages of Southwest Georgia RESA TAPP 

Phase Requirements 

One - Entry  Pre-admission ς TAPP application with GACE scores or equivalent, official 

transcripts, and criminal background check. 

Admission ς job with area school system 

Two - Initial 

Training  

 Initial training, using the essentials of effective teaching and Charlotte 

5ŀƴƛŜƭǎƻƴΩǎ ŦǊŀƳŜǿƻǊƪΣ ǘƘŜ ŎŀƴŘƛŘŀǘŜǎ ǿƛƭƭ ŜƴƎŀƎŜ ƛƴ ŦŀŎŜ-to-face and on-line 

instruction.  ς 80 hours 

 

Three ς Year 

One of 

Teaching 

Each candidate will have an individual education plan to follow along with 

seminars, required coursework, and work with a school-based mentor and a 

RESA coach.  

Four - Year 

Two (and 

possibly 

year three) 

During year two, the individualized plan continues, along with seminars, required 

coursework, and observations by coach.  The successful completion of TAPP 

requirements, including the portfolio allows the candidate to transition from 

Year Two to recommendation for certification. 

 

Five ς Completion ς Recommendation for Clear, Renewable Certificate 

 

The continuation of a candidate from phase to phase will depend on the satisfactory completion of all requirements in 

each phase.  A candidate may be dismissed at any transition point when requirements have not been completed. 

The Candidate Support Team (school-based administrator, mentor, and RESA coach) will work as a unit to guide the 

candidate through the two year process.  The candidate support team(CST) will meet at the beginning of year one and at 

the end, unless a candidate is having problems.  Then as many meetings as needed will be conducted.  Year Two the 

team will meet in October/November and in April.  The end of the year meeting in Year One will allow the candidate to 

plan for development during the summer and at the beginning of Year Two.  The first meeting of the second year will be 

ŀ ǇǊƻƎǊŜǎǎ ŎƘŜŎƪ ƻƴ ǘƘŜ Ǉƭŀƴ ŀƴŘ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ ƛƴ ŎƻƳǇƭŜǘƛƴƎ ƛǘΦ  ¢ƘŜ Ŧƛƴŀƭ /{¢ ǿƛƭƭ ōŜ ǘƘŜ ŀǇǇǊƻǇǊƛŀǘŜ ǘƛƳŜ ǘƻ 

recommend for certification if all requirements are met or to recommend continuation in the program for a third year, 

or dismissal. 

The individualized plan for each candidate will be a guide for the work of the mentor, the coach, and the candidate as 

ǘƘŜȅ ǿƻǊƪ ǘƻƎŜǘƘŜǊ ǘƻ ŘŜǾŜƭƻǇ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ŀōƛlity to plan and deliver instruction using the most effective practices 

for the students in the classroom.  The RESA coach will observe the candidate at least once monthly, and the school-

based mentor will observe (if qualified) and work with the candidate to refine and develop the teaching skills of an 
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effective teacher. The administrator will also conduct walk-throughs and formative observations at the request of the 

mentor, the coach, or the candidate.  

The following evaluation evidence will be kept on file by the TAPP Coordinator 

 

            Document           Location 

Initial Training-Essentials of Eff. Tchg.- Proof of 

completion 

Candidate Files, Filemaker Pro 

tƘŀǎŜ L LƴǎǘǊǳŎǘƻǊΩǎ 9Ǿŀƭǳŀǘƛƻƴ ƻŦ /ŀƴŘƛŘŀǘŜ 

Dispositions 

Candidate Files, Filemake Pro 

End ƻŦ ȅŜŀǊ ƻƴŜ tǊƛƴŎƛǇŀƭΩǎ 9Ǿŀƭǳŀǘƛƻƴ ƻŦ 

Candidate Dispositions 

Candidate Files, Filemaker Pro 

End of Year One and Year Two ς Mentor and 

/ƻŀŎƘΩǎ 9ǾŀƭΦ hŦ /ŀƴŘƛŘŀǘŜ - Dispositions 

Candidate Files, Filemaker Pro 

CST Forms ς 2 per year (includes progress 

report and dispositions) 

Candidate Files, Filemaker Pro 

Evidence of Coursework Completed Candidate Files, Portfolio, Filemaker Pro 

Candidate lesson self reflection Candidate Files, Portfolio, Filemaker Pro 

Candidate-Instructional effectiveness -  

evidence of impact on student learning 

Candidate Files, Portfolio, Filemaker Pro 

Portfolio rubric Candidate Files, Filemaker Pro 

Candidate Tracking Form Candidate Files, Filemaker Pro 
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Essentials of Effective Teaching 

This course is designed to prepare beginning teachers for a teaching career. Participants will study curriculum 

design, instructional delivery, classroom management, ethics, and professionalism.  The candidates will also 

practice curriculum design techniques, instructional delivery techniques, and classroom management 

strategies as a part of the course. 

Attendance 

During the TAPP program, attendance at all classes and seminars is required.  Because of the interactive 

nature of the course, no make-up is possible. 

Also, the class will begin promptly each day at 8:30 a.m..  Please plan to be at RESA by 8:20 so that you can be 

ready to begin at 8:30. 

Assignments 

Reading and viewing assignments will be made daily during initial training in addition to the five items below. 

During the initial training, candidates will be required to do the following: 

1.  Participate in classroom activities as a positive member of the class 

2. Keep notes on reading/viewing assignments  

3. Produce an acceptable lesson and unit plan  

4. Create an acceptable classroom management plan with rules and procedures for a specific classroom 

ǎƛǘǳŀǘƛƻƴ όǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ƻǿƴ ŎƭŀǎǎǊƻƻƳύ 

5. Score at least a ninety (90) on an end of initial training exam 

 

 

SOUTHWEST GEORGIA RESA 

TEACHER ALTERNATIVE PREPARATION PROGRAM 

AGENDA 

Summer 2008 

 

July 14   Introduction to the TAPP program 

   /ƘŀǊƭƻǘǘŜ 5ŀƴƛŜƭǎƻƴΩǎ CƻǳǊ 5ƻƳŀƛƴǎ 
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   Standards Based Classroom 

   TAPP Support Modules 

   Ethics 

   Classroom Management 

   Curriculum  

   Technology 

 

July 15   Curriculum & Instruction ς Backward Design 

   Lesson and Unit Design 

   Model Lesson 

 

July 16   Lesson and Unit Design ς Assessment and Differentiation 

   Classroom Management 

   Classroom Organization 

 

July 21   Expectations of a Principal 

   Ethics Violations and Teacher Dismissal 

   Individual Education Plans, Student Support Teams, and 504 

   Lesson and Unit Design 

   Classroom Management 

 

July 22   Behavior Styles 

   The First Week of School 

   Curriculum Development and Learning Communities 

   Classroom Management 

   Assessment:  Take home exam to be e-mailed to RESA 
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Seminar and Training Schedule 

School Year Training and Seminars 

Co-Teaching (Anderson & 

Ward), Seminar 
August 12-13, 2008 

Frank McCoy, Jr. Educational Center 

(FMJEC) 
9:00 a.m.-4:30 p.m. 

Classroom Management for 

New Teachers, Seminar 
August 26, 2008 Pelham High Auditorium 9:00 a.m.-4:30 p.m. 

    

Learning Focused Training, 

Seminars (Grades 6-12) 

September 24-25, 2008 

October 30, 2008 

January 29, 2009 

FMJEC 9:00 a.m.-4:30 p.m. 

Assessment Training, Seminar February 10, 2009 FMJEC 9:00 a.m.-4:30 p.m. 

 



15 
 
 

 

Dispositions 

Because of the importance of dispositions in the preparation of educators for the classroom, SW RESA will use 

the following dispositions instruments in phases one, two, and three of the program.  A candidate whose 

dispositions are not appropriate for an educator will be dismissed from the program.   
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Candidate:_______________________________

(1) Never   (2) Occasionally    (3) Often   (4) Always   (NA) Not Applicable 1 2 3 4 n/a

Responsibility.  Examples of behavior indicators include, but are not limited to:      

Is present and punctual for school/work.

Completes assigned work on time.

Complies with procedures and rules.      

Communicates with instructor and/or mentor prior to absences, tardies, or late 

assignments.

Respects the ideas and work of others by "giving credit where credit is due."

Performs work that reflects high personal standards and best effort.

Collaboration. Examples of behavioral indicators include, but are not limited to:

Willingly and actively participates in group assignments, projects, or activities.

Contributes positively and equitably to projects with others.

Demonstrates effective interpersonal skills.

Diversity.  Examples of behavioral indicators include, but are not limited to:

Values the varying needs, abilities, and dispositions of others.

Solicits and gives thoughtful consideration to alternative and contradictory 

opinions.

Communicates effectively with others by demonstrating respect for gender, 

sexual orientation, and ethnic differences.

Shows respect for others by not using profanity and/or making derogatory 

statements.
Professional Behavior.  Examples of behavioral indicators include, but are not limited to:

Demonstrates a positive, enthusiastic attitude toward excellence in your work.

Discusses work issues and personal concerns at appropriate times and places.

Speaks with clarity, fluency, and few grammatical errors.
Writes with clarity, fluency, and few grammatical errors.

Exhibits care for quality in the preparation and implementation of work responsibilities.

Models appropriate dress and personal hygiene.

Personal Well-Being.  Examples of behavioral indicators include, but are not limited to:

Surmounts obstacles in positive and constructive ways.

Demonstrates self-control.  Displays predictable and stable emotions in a variety of 

situations.

Analyzes and takes responsibility for personal actions.

Accepts constructive feedback and responds positively.

Demonstrates ability to learn from both successes and failures.

Maintains composure in stressful or awkward situations.

Expresses concerns or dissatisfaction in positive and constructive ways.

I verify that I shared this evaluation with the teacher candidate.

__________________________________________________           _______________________________

                  Instructor Signature                                                 DATE

__________________________________________________           _______________________________  

                  Instructor Signature                                                DATE

     ____________________________________           ___________________

                    Teacher Candidate Signature                                    DATE

Additional comments:

I verify that my Instructor(s) shared this evaluation with me.  Areas of concern are expected to be 

improved, and a meeting with my Team may be scheduled to discuss my progress and the 

development of an action plan.

Southwest Georgia RESA TAPP

Phase I Instructor(s) Evaluation of Teacher Candidate Dispositions

The following dispositions are expected of all TAPP Candidates.  Please complete at the end of initial 

training.

Candidate Support Team (check one): 

Mentor_____  Administrator_____  RESA Representative_____  Other (please specify)___________________
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Candidate:_______________________________

(1) Never   (2) Occasionally    (3) Often   (4) Always   (NA) Not Applicable 1 2 3 4 n/a

Responsibility.  Examples of behavior indicators include, but are not limited to:      

Is present and punctual for school/work.

Completes assigned work on time.

Complies with procedures and rules.      

Communicates with instructor and/or mentor prior to absences, tardies, or late 

assignments.

Respects the ideas and work of others by "giving credit where credit is due."

Performs work that reflects high personal standards and best effort.

Collaboration. Examples of behavioral indicators include, but are not limited to:

Willingly and actively participates in group assignments, projects, or activities.

Contributes positively and equitably to projects with others.

Demonstrates effective interpersonal skills.

Diversity.  Examples of behavioral indicators include, but are not limited to:

Values the varying needs, abilities, and dispositions of others.

Solicits and gives thoughtful consideration to alternative and contradictory 

opinions.

Communicates effectively with others by demonstrating respect for gender, 

sexual orientation, and ethnic differences.

Shows respect for others by not using profanity and/or making derogatory 

statements.
Professional Behavior.  Examples of behavioral indicators include, but are not limited to:

Demonstrates a positive, enthusiastic attitude toward excellence in your work.

Discusses work issues and personal concerns at appropriate times and places.

Speaks with clarity, fluency, and few grammatical errors.
Writes with clarity, fluency, and few grammatical errors.

Exhibits care for quality in the preparation and implementation of work responsibilities.

Models appropriate dress and personal hygiene.

Personal Well-Being.  Examples of behavioral indicators include, but are not limited to:

Surmounts obstacles in positive and constructive ways.

Demonstrates self-control.  Displays predictable and stable emotions in a variety of 

situations.

Analyzes and takes responsibility for personal actions.

Accepts constructive feedback and responds positively.

Demonstrates ability to learn from both successes and failures.

Maintains composure in stressful or awkward situations.

Expresses concerns or dissatisfaction in positive and constructive ways.

I verify that I shared this evaluation with the teacher candidate.

__________________________________________________           _______________________________

                       Mentor Teacher Signature                                       DATE

     ____________________________________           ___________________

                    Teacher Candidate Signature                                    DATE

Additional comments:

I verify that my Candidate Support Team shared this evaluation with me.  Areas of concern are 

expected to be improved, and a meeting with my Team may be scheduled to discuss my 

progress and the development of an action plan.

Southwest Georgia RESA

Candidate Support Team Evaluation of Teacher Candidate Dispositions

The following dispositions are expected of all TAPP Candidates.  Please complete the following on all 

TAPP Candidates for the second and fourth CST meetings (End of year one and year two).

Candidate Support Team (check one): 

Mentor_____  Administrator_____  RESA Representative_____  Other (please specify)___________________

In
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Individual Certification Plans 

Each candidate will have an individual certification plan that guides him through the two year program.  

College transcripts will be analyzed for content courses in different subject areas.  Grades of C or better will be 

counted for the Individual Certification Plan. 

 

Content Matrix using National Standards is attached

Non-Degree Certification Special Education -Generalist

Name: SS#:

Address:

                           Street                                              City                 State                 Zip

Telephone: (Home) (Work)

Candidate Name Coach

SS#:

Course Number and Title

Students select any two courses:

Diversity Issues in Education

Foundations of Learning

Required of all students:

Instructional Technology or appropriate test

Curriculum & Methods, Interrelated

HB 671 - Identification of Exceptional Children

Counseling and working with parents

Language Development

Educational Evaluation

Legal Issues in Special Education

Teaching of Reading

All course work required may be completed through RESA as part of the TAPP program.  The courses are on CDn CD, and the courses will be completed as Independent Study or in small groups.

Hours School/RESA Semester 

Total Hours:

3

3

3

3

3

3

3

3

3

3
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 Non-Degree Certification Secondary Education
(English, Language Arts, Mathematics, Broad Field Science, Biology, Chemistry, Physics, Borad Field Social Studies, History, Political Science, and Foreign Languages)

Name: SS#:

Address:

                           Street                                              City                 State                 Zip

Telephone: (Home) (Work)

Coach

Course Number and Title

GACE Content and/or

1. Undergraduate major in the content field

2. Undergraduate major in the related field

Additional Content Courses Requied by CST

A.

B.

C.

D.

E.

F.

HB671 Exceptional Children in the Classroom

Instructional Technology for Teachers or GACE Technology Test

Standards Based Classroom

Diversity Issues in Education

English majors must take the following courses:

The Teaching or Reading or The Teaching of Reading and Writing

Hours School Quarter Taken

Total Hours:

3

3

3

3

3

3
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 Non-Degree Certification Middle Grades Education

Name: SS#:

Address:

                           Street                                              City                 State                 Zip

Telephone: (Home) (Work)

Coach

Course Number and Title

Identification of Exceptional Children/House Bill 671

Instructional Technology for Teachers or GACE Technology Test

Diversity Issues in Education

GACE and/or Five Content Courses in each area for certification

1

2

3

4

5

Reading and writing in the middle grades

Standards Based Classroom

Hours School Semester 

Total Hours:
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Special program and state requirements 

¶  Reading methods  

Candidates in Middle Grades, Secondary English, and Special Education successfully complete an approved professional 

learning or college course in reading methods appropriate for the certification area. 

¶ KNOWLEDGE OF THE IDENTIFICATION AND EDUCATION OF CHILDREN  WITH SPECIAL NEEDS 

All candidates successfully complete an approved staff development or college course in the identification and 

education of children who have special educational needs. 

¶ PROFICIENCY IN THE USE, APPLICATION, AND INTEGRATION  OF INSTRUCTIONAL TECHNOLOGY 

Candidates must complete a course on integration of technology into curriculum or pass the GACE technology test. 

¶ KNOWLEDGE OF THE RELEVANT SECTIONS OF THE GEORGIA PERFORMANCE STANDARDS OR QUALITY 

CORE CURRICULUM, in certain areas that have not changed to GPS. 

Candidates are introduced to the Georgia Performance Standards during initial training.  TAPP candidates use Georgia 

Performance Standards to plan and deliver curriculum, instruction, and assessment. Samples of the planning for lessons 

and learning units are submitted in the portfolio.  The lessons and learning units are assessed by the appropriate rubric. 

 

 

 

Candidate Observation Instrument 

During the two year program, candidates will be observed a number of times with different observation instruments:  

ǘƘŜ ǎȅǎǘŜƳΩǎ ŜǾŀƭǳŀǘƛƻƴ ƛƴǎǘǊǳƳŜƴǘΣ ŀ Ŏƻ-teaching instrument, 5 X 5s, standards based classroom, and various other 

appropriate instruments for analyzing various aspects of the classroom, the teaching, and student learning.  The 

Danielson Instrument, however, is the official instrument for measuring the skill level of each candidate.  The instrument 

for each of the four domains is listed below. 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

Criterion Unsatisfactory Basic Proficient Distinguished 

1a:  Knowledge of Content 

and Pedagogy 

    

Knowledge of Content  

N/A:____  

Teacher makes content errors or does 

not correct content errors students 

make. 

Teacher displays basic content 

knowledge but cannot articulate 

connections with other parts of the 

discipline or with other disciplines. 

Teacher displays solid content 

knowledge and makes connections 

between the content and other parts of 

the discipline and other disciplines. 

Teacher displays extensive content 

knowledge, with evidence of 

continuing pursuit of such knowledge. 

Knowledge of Prerequisite 
Relationships  
N/A:____  

Teacher displays little understanding 
of prerequisite knowledge important 
for student learning of the content. 

Teacher indicates some awareness 
of prerequisite learning, although 
such knowledge may be incomplete 
or inaccurate. 

Teacher's plans and practices reflect 
understanding of prerequisite 
relationships among topics and 
concepts. 

Teacher actively builds on knowledge 
of prerequisite relationships when 
describing instruction or seeking 
causes for student understanding. 

Knowledge of Content 
Related Pedagogy 

N/A:____  

Teacher displays little understanding 
of pedagogical issues involved in 
student learning of the content. 

Teacher displays basic pedagogical 
knowledge but does not anticipate 
student misconceptions. 

Pedagogical practices reflect current 
research on best pedagogical practice 
within the discipline but without 
anticipating student misconceptions. 

Teacher displays continuing search for 
best practice and anticipates student 
misconceptions. 

Observations & Comments: 

 

 

 

   

1b: Demonstrating 

Knowledge of Students 

    

Knowledge of Characteristics 

of Age Group 

N/A:____  

Teacher displays minimal knowledge 

of developmental characteristics of age 

group. 

Teacher displays generally accurate 

knowledge of developmental 

characteristics of age group. 

Teacher displays thorough 

understanding of typical 

developmental characteristics of ate 

group as well as exceptions to general 

patterns. 

Teacher displays knowledge of typical 

developmental characteristics of age 

group, exceptions to the patterns, and 

the extent to which each student 

follows patterns. 

Knowledge of Studentsõ 

Varied Approaches to 

Learning 

N/A:____  

Teacher is unfamiliar with the different 

approaches to learning that studentõs 

exhibit, such as learning styles, 

modalities, and different 

òintelligencesó. 

Teacher displays general 

understanding of the different 

approaches to learning that 

studentõs exhibit. 

Teacher displays solid understanding 

of the different of the different 

approaches to learning that different 

studentõs exhibit. 

Teacher uses, where appropriate, 

knowledge of studentsõ varied 

approaches to learning in instructional 

planning. 

Knowledge of Studentsõ Skills 

And Knowledge 

N/A: ___  

Teacher displays little knowledge of 

studentsõ skills and knowledge and 

does not indicate that such knowledge 

is valuable. 

Teacher recognizes the value 

understanding studentsõ skills and 

knowledge but displays this 

knowledge for the class only as a 

whole. 

Teacher displays knowledge of 

studentsõ skills and knowledge for 

studentsõ skills and knowledge for 

groups of students and recognizes the 

value of this knowledge. 

Teacher displays knowledge of 

studentsõ skills and knowledge for each 

student, including those with special 

needs. 

Knowledge of Studentsõ 

Interests and Cultural 

Heritage 

N/A:___  

Teacher displays little knowledge of 

studentsõ interest or cultural heritage 

and does not indicate that such 

knowledge is valuable. 

Teacher recognizes the value 

understanding studentsõ interests or 

cultural heritage but displays this 

knowledge for the class only as a 

whole. 

Teacher displays knowledge of 

studentsõ interests or cultural heritage 

for groups of students and recognizes 

the value of this knowledge. 

Teacher displays knowledge of the 

interests or cultural heritage of each 

student. 

Observations & Comments: 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

 Unsatisfactory Basic Proficient Distinguished 

1c: Selecting Instructional 

Goals 

    

Value 

 

N/A:____  

Goals are not valuable and represent 

low expectations or no conceptual 

understanding for students.  Goals do 

not reflect important learning. 

Goals are moderately valuable in 

either their expectations or 

conceptual understanding for 

students and in importance of 

learning. 

Goals are valuable in their level of 

expectations, conceptual 

understanding, and importance of 

learning. 

Not only are the goals valuable, but 

teacher can also clearly articulate how 

goals establish high expectations and 

relate to curriculum frameworks and 

standards. 

Clarity 

N/A:____  

Goals are either not clear or are stated 

as student activities.  Goals do not 

permit viable methods of assessment. 

Goals are only moderately clear or 

include a combination of goals and 

activities.  Some goals do not permit 

viable methods of assessment. 

Most of the goals are clear but may 

include a few activities.  Most permit 

viable methods of assessment. 

All of the goals are clear, written in the 

form of student learning, and permit 

viable methods of assessment. 

Suitability for Diverse 

Students 

N/A:____  

Goals are not suitable for the class. Most of the goals are suitable for 

most students in the class. 

All the goals are suitable for most 

students in the class. 

Goals take into account the varying 

learning needs of individual students 

or groups. 

Balance 

N/A:____  

Goals reflect only one type of  learning 

and one discipline strand. 

Goals reflect several types of 

learning but no effort at 

coordination or integration. 

Goals reflect several different types of 

learning and opportunities for 

integration. 

Goals reflect student initiative in 

establishing important learning. 

Observations & Comments: 

 

    

1d: Demonstrating 

Knowledge of Resources 

    

Resources for Teaching  

 

N/A:____  

Teacher is unaware of resources 

available through the school or district. 

Teacher displays limited awareness 

of resources available through the 

school or district. 

Teacher is fully aware of all resources 

available through the school or district. 

In addition to being aware of school 

and district resources, teacher actively 

seeks other materials to enhance 

instruction, for example, from 

professional organizations or through 

the community. 

Resources for Students 

  

N/A:____  

Teacher is unaware of resources 

available to assist students who need 

them. 

Teacher displays limited awareness 

of resources available through the 

school or district. 

Teacher is fully aware of all resources 

available through the school or district 

and knows how to gain access for 

students. 

In addition to being aware of school 

and district resources, teacher is aware 

of additional resources available 

through the community. 

Observations & Comments: 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

1e: Designing Coherent 

Instruction 

    

Learning Activities 

 

 

 

N/A:____  

Learning activities are not suitable to 

students or instructional goals.  They 

do not follow an organized progression 

and do not reflect recent professional 

research. 

Only some of the learning activities 

are suitable to students or 

instructional goals.  Progression of 

activities in the unit is uneven, and 

only some activities reflect recent 

professional research. 

Most of the learning activities are 

highly suitable to students and 

instructional goals.  Progression of 

activities in the unit is fairly even, and 

most activities reflect recent 

professional research. 

Learning activities are highly relevant 

to students and instructional goals.  

They progress coherently, producing a 

unified whole and reflecting recent 

professional research. 

Instructional Materials and 

Resources  

  

 

N/A:____  

Materials and resources do not support 

the instructional goals or engage 

students in meaningful learning. 

Some of the materials and resources 

support the instructional goals, and 

some engage students in 

meaningful learning. 

All materials and resources support the 

instructional goals, and most engage 

students in meaningful learning. 

All materials and resources support the 

instructional goals, and most engage 

students in meaningful learning.  

There is evidence of student 

participation in selecting or adapting 

materials. 

 Unsatisfactory Basic Proficient Distinguished 

Instructional Groups 

 

N/A:____  

Instructional groups do not support 

the instructional goals and offer no 

variety. 

Instructional groups are 

inconsistent in suitability to the 

instructional goals and offer 

minimal variety. 

Instructional groups are varied, as 

appropriate to the different 

instructional goals. 

Instructional groups are varied, as 

appropriate to the different 

instructional goals.  There is evidence 

of student choice in selecting different 

patterns of instructional groups. 

Lesson and Unit Structure 

 

N/A____  

The lesson or unit has no clearly 

defined structure, or the structure is 

chaotic.  Time allocations are 

unrealistic. 

The lesson or unit has a 

recognizable structure, although the 

structure is not uniformly 

maintained throughout.  Most time 

allocations are reasonable. 

The lesson or unit has a clearly defined 

structure that activities are organized 

around.  Time allocations are 

reasonable. 

The lessonõs or unitõs structure is clear 

and allows for different pathways 

according to student needs. 

Observations & Comments: 

 

 

    

1f:  Assessing Student 

Learning 

    

Congruence with 

Instructional Goals 

N/A____  

Content and Methods of assessment 

lack congruence with instructional 

goals. 

Some of the instructional goals are 

assessed through the proposed 

approach, but many are not. 

All the instructional goals are 

nominally assessed through the 

proposed plan, but the approach is 

more suitable to some goals than to 

others. 

The proposed approach to assessment 

is completely congruent with the 

instructional goals, both in content and 

process. 

Criteria and Standards 

 

N/A____  

The proposed approach contains no 

clear criteria or standards. 

Assessment criteria and standards 

have been developed, but they are 

either not clear or have not been 

clearly communicated to students. 

Assessment criteria and standards are 

clear and have been clearly 

communicated to students. 

Assessment criteria and standards are 

clear and have been clearly 

communicated to students. There is 

evidence that students contributed to 

the development of the criteria and 

standards. 

Use for Planning 

N/A____  

The assessment results affect for these 

students only minimally. 

Teacher uses assessment results to 

plan for the class as a whole. 

Teacher uses assessment results to 

plan for individuals and groups of 

students. 

Students are aware of how they are 

meeting the established standards and 

participate in planning the next steps. 

Observations & Comments: 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

 

 

 

 

 

 

 

Knowledge of Studentsõ Skills 

and Knowledge 

 

N/A:____  

Teacher displays little knowledge of 

studentsõ skills and knowledge and 

does not indicate that such knowledge 

is valuable. 

Teacher recognizes the value 

understanding studentsõ skills and 

knowledge but displays this 

knowledge for the class only as a 

whole. 

Teacher displays knowledge of 

studentsõ skills and knowledge for 

groups of students and recognizes the 

value of this knowledge. 

Teacher displays knowledge of 

studentsõ skills and knowledge for each 

student, including those with special 

needs. 

Knowledge of Studentsõ 

Interests and Cultural 

Heritage  

 

N/A:____  

Teacher displays little knowledge of 

studentsõ interests or cultural heritage 

and does not indicate that such 

knowledge is valuable. 

Teacher recognizes the value 

understanding studentsõ interests or 

cultural heritage but displays this 

knowledge for the class only as a 

whole. 

Teacher displays knowledge of 

studentsõ interests or cultural heritage 

for groups of students and recognizes 

the value of this knowledge. 

Teacher displays knowledge of the 

interests or cultural heritage of each 

student. 

Observations & Comments: 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

Domain 2 Observation Instrument 
Candidate:__________________________________ 

Grade Level:___________ Lesson Topic:_______________________ Date:______________ 

 
Criterion Unsatisfactory Basic Proficient Distinguished 

2a: Respect and Rapport     

Teacher Interaction with Students  
 
 N/A:____  

Teacher interaction with at least some 
students is negative, demeaning, 
sarcastic, or inappropriate to the age or 
culture of the students. Students 
exhibit disrespect for teacher. 

Teacher-student interactions are 
generally appropriate but may 
reflect occasional inconsistencies, 
favoritism, or disregard for 
students' cultures. Students 
exhibit only minimal respect for 
teacher. 

Teacher-student interactions are 
friendly and demonstrate general 
warmth, caring, and respect. Such 
interactions are appropriate to 
developmental and cultural norms. 
Students exhibit respect for teacher. 

Teacher demonstrates genuine caring 
and respect for individual students. 
Students exhibit respect for teacher as 
an individual, beyond that for the role. 

Student Interaction  
  
N/A:____  

Student interactions are characterized 
by conflict, sarcasm or put-downs. 

Students do not demonstrate 
negative behavior toward one 
another. 

Student interactions are generally 
polite and respectful. 

Students demonstrate genuine caring 
for one another as individuals and as 
students. 

Observations & Comments: 
 
 
 
 

    

2b: Culture for Learning     

Importance of the Content  
 
 N/A:____  

Teacher or students convey a negative 
attitude toward the content, suggesting 
that the content is not important or is 
mandated by others. 

Teacher communicates 
importance of the work but with 
little conviction and only minimal 
apparent buy-in by the students 

Teacher conveys genuine 
enthusiasm for the subject, and 
students demonstrate consistent 
commitment to its value. 

Students demonstrate through their 
active participation, curiosity, and 
attention to detail that they value the 
content's importance. 

Student Pride in Work  
  
N/A:____  

Students demonstrate little or no pride 
in their work. They seem to be 
motivated by the desire to complete a 
task rather than do high-quality work. 

Students minimally accept the 
responsibility to "do good work" 
but invest little of their energy in 
the quality of their work. 

Students accept teacher insistence 
on work of high quality and 
demonstrate pride in that work 

Students take obvious pride in their 
work and initiate improvements in it, 
for example, by revising drafts on their 
own initiative, helping peers, and 
ensuring that high-quality work is 
displayed 

Expectations for Learning and 
Achievement  
 
 N/A:____  

Instructional goals and activities, 
interactions, and the classroom 
environment convey only modest 
expectations for student achievement. 

Instructional goals and activities, 
interactions, and the classroom 
environment convey inconsistent 
expectations for student 
achievement. 

Instructional goals and activities, 
interactions, and the classroom 
environment convey high 
expectations for student 
achievement. 

Both students and teacher establish 
and maintain through planning of 
learning activities, interactions, and 
the classroom environment high 
expectations for the learning of all 
students. 

Observations & Comments: 
 
 
 
 

    

2c: Classroom Procedures     

Management of Instructional 
Groups  
 
 N/A:____  

Students not working with the teacher 
are not productively engaged in 
learning 

Tasks for group work are partially 
organized, resulting in some off-
task behavior when teacher is 
involved with one group. 

Tasks for group work are organized, 
and groups are managed so most 
students are engaged at all times. 

Groups working independently are 
productively engaged at all times, with 
students assuming responsibility for 
productivity 

Management of Transitions  
 
 N/A:____  

Much time is lost during transitions Transitions are sporadically 
efficient, resulting in some loss of 
instructional time. 

Transitions occur smoothly, with 
little loss of instructional time. 

Transitions are seamless, with students 
assuming some responsibility for 
efficient operation. 

Management of Materials and 
Supplies  
 
N/A:____  

Materials are handled inefficiently, 
resulting in loss of instructional time 

Routines for handling materials 
and supplies function moderately 
well. 

Routines for handling materials and 
supplies occur smoothly, with little 
loss of instructional time. 

Routines for handling materials and 
supplies are seamless, with students 
assuming some responsibility for 
efficient operation. 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

Criterion Unsatisfactory Basic Proficient Distinguished 

Performance of Non-instructional 

Duties  

  

N/A:____  

Considerable instructional time is lost 

in performing non-instructional duties. 

Systems for performing non-

instructional duties are fairly 

efficient, resulting in little loss of 

instructional time. 

Efficient systems for performing 

non-instructional duties are in place, 

resulting in minimal loss of 

instructional time 

Systems for performing non-

instructional duties are well 

established, with students assuming 

considerable responsibility for efficient 

operation 

Supervision of Volunteers and 

Paraprofessionals  

  

N/A:____  

Volunteers and paraprofessionals have 

no clearly defined duties or do nothing 

most of the time. 

Volunteers and paraprofessionals 

are productively engaged during 

portions of class time but require 

frequent supervision 

Volunteers and paraprofessionals 

are productively and independently 

engaged during the entire class. 

Volunteers and paraprofessionals make 

a substantive contribution to the 

classroom environment 

Observations & Comments: 

 

 

    

2d: Student Behavior     

Expectations  

  

N/A:____  

No standards of conduct appear to 

have been established, or students are 

confused as to what the standards are 

Standards of conduct appear to 

have been established for most 

situations, and most students 

seem to understand them. 

Standards of conduct are clear to all 

students 

Standards of conduct are clear to all 

students and appear to have been 

developed with student participation. 

Monitoring of Student Behavior  

 

 N/A:____  

Student behavior is not monitored, and 

teacher is unaware of what students are 

doing 

Teacher is generally aware of 

student behavior but may miss 

the activities of some students. 

Teacher is alert to student behavior 

at all times 

Monitoring by teacher is subtle and 

preventive. Students monitor their own 

and their peers' behavior, correcting 

one another respectfully. 

Response to Student Misbehavior  

 

 N/A:____  

Teacher does not respond to 

misbehavior, or the response is 

inconsistent, overly repressive, or does 

not respect the student's dignity. 

Teacher attempts to respond to 

student misbehavior but with 

uneven results, or no serious 

disruptive behavior occurs. 

Teacher response to misbehavior is 

appropriate and successful and 

respects the student's dignity, or 

student behavior is generally 

appropriate 

Teacher response to misbehavior is 

highly effective and sensitive to 

student's individual needs, or student 

behavior is entirely appropriate 

Observations & Comments: 

 

    

2e. Classroom Environment     

Safety and Arrangement of 

Furniture  

 

 N/A:____  

The classroom is unsafe, or the 

furniture arrangement is not suited to 

the lesson activities, or both. 

The classroom is safe, and 

classroom furniture is adjusted 

for a lesson, or if necessary, a 

lesson is adjusted to the furniture, 

but with limited effectiveness. 

The classroom is safe, and the 

furniture arrangement is a resource 

for learning activities. 

 

The classroom is safe, and students 

adjust the furniture to advance their 

own purposes in learning. 

Accessibility to Learning and Use 

of Physical Resources  

  

N/A:____  

Teacher uses physical resources 

poorly, or learning is not accessible to 

some students. 

Teacher uses physical resources 

adequately, and at least essential 

learning is accessible to all 

students. 

Teacher uses physical resources 

skillfully, and all learning is equally 

accessible to all students. 

Both teacher and students use physical 

resources optimally, and students 

ensure that all learning is equally 

accessible to all students. 

Observations & Comments: 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

 

Domain 3 Observation Instrument   
Candidate:__________________________________ 

Grade Level:___________ Lesson Topic:_______________________ Date:______________ 

 
Criterion Unsatisfactory Basic Proficient Distinguished 

3a: Communicating Clearly 
and Accurately 

    

Directions and Procedures  
 
N/A:____  

Teacher directions and procedures are 
confusing to students 

Teacher directions and procedures 
are clarified after initial student 
confusion or are excessively 
detailed. 

Teacher directions and procedures are 
clear to students and contain an 
appropriate level of detail. 
 

Teacher directions and procedures are 
clear to students and anticipate 
possible student misunderstanding. 

Oral and Written Language  
 
N/A:____  

Teacher's spoken language is 
inaudible, or written language is 
illegible. Spoken or written language 
may contain many grammar and 
syntax errors. Vocabulary may be 
inappropriate, vague or used 
incorrectly, leaving students confused. 

Teacher's spoken language is 
audible, and written language is 
legible. Both are used correctly. 
Vocabulary is correct but limited or 
is not appropriate to students' ages 
or backgrounds. 

Teacher's spoken and written language 
is clear and correct. Vocabulary is 
appropriate to students' age and 
interests. 

Teacher's spoken and written language 
is correct and expressive, with well-
chosen vocabulary that enriches the 
lesson. 

Observations & Comments: 
 
 
 
 
 
 
 

 
 

   

3b: Using Questioning and 
Discussion Techniques 

    

Quality of Questions  
 
N/A:____  

Teacher's questions are virtually all of 
poor quality. 

Teacher's questions are a 
combination of low and high 
quality. Only some invite a 
response. 

Most of teacher's questions are of high 
quality. Adequate time is available for 
students to respond. 

Teacher's questions are of uniformly 
high quality, with adequate time for 
students to respond. Students 
formulate many questions. 

Discussion Techniques  
 
N/A:____  

Interaction between teacher and 
students is predominantly recitation 
style, with teacher mediating all 
questions and answers. 

Teacher makes some attempt to 
engage students in a true 
discussion, with uneven results 

Classroom interaction represents true 
discussion, with teacher stepping, 
when appropriate, to the side 

Students assume considerable 
responsibility for the success of the 
discussion, initiating topics and 
making unsolicited contributions. 

Student Participation  
 
N/A:____  

Only a few students participate in the 
discussion. 

Teacher attempts to engage all 
students in the discussion, but with 
only limited success. 

Teacher successfully engages all 
students in the discussion. 

Students themselves ensure that all 
voices are heard in the discussion. 

Observations & Comments: 
 
 

 
 
 
 
 
 

   

3c: Engaging Students in 
Learning 

    

Representation of Content  
 
N/A:____  

Representation of content is 
inappropriate and unclear or uses poor 
examples and analogies. 

Representation of content is 
inconsistent in quality: Some is done 
skillfully, with good examples; other 
portions are difficult to follow. 

Representation of content is 
appropriate and links well with 
students' knowledge and experience. 

Representation of content is 
appropriate and links well with 
students' knowledge and experience. 
Students contribute to representation 
of content. 
 

Activities and Assignments  
 
N/A:____  

Activities and assignments are 
inappropriate for students in terms of 
their age or backgrounds. Students are 
not engaged mentally. 

Some activities and assignments are 
appropriate to students and engage 
them mentally, but others do not. 

Most activities and assignments are 
appropriate to students. Almost all 
students are cognitively engaged in 
them 

All students are cognitively engaged in 
the activities and assignments in their 
exploration of content. Students 
initiate or adapt activities and projects 
to enhance understanding. 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

 Unsatisfactory Basic Proficient Distinguished 

Grouping of Students  
 
N/A:____  

Instructional groups are inappropriate 
to the students or to the instructional 
goals. 

Instructional groups are only 
partially appropriate to the students 
or only moderately successful in 
advancing the instructional goals of 
a lesson. 

Instructional groups are productive 
and fully appropriate to the students or 
to the instructional goals of a lesson 

Instructional groups are productive 
and fully appropriate to the 
instructional goals of a lesson. 
Students take the initiative to influence 
instructional groups to advance their 
understanding. 

Instructional Materials and 
Resources       
 
N/A:____  
 

Instructional materials and resources 
are unsuitable to the instructional 
goals or do not engage students 
mentally. 

Instructional materials and 
resources are partially suitable to the 
instructional goals or studentsõ level 
of mental engagement is moderate. 

Instructional materials and resources 
are suitable to the instructional goals 
and engage the students mentally. 

Instructional materials and resources 
are suitable to the instructional goals 
and engage students mentally. 

Structure and Pacing  
 
N/A:____  

The lesson has no clearly defined 
structure, or the pacing of the lesson is 
too slow or rushed, or both. 

The lesson has a recognizable 
structure, although it is not 
uniformly maintained throughout 
the lesson. Pacing of the lesson is 
inconsistent. 

The lesson has a clearly defined 
structure around which the activities 
are organized. Pacing of the lesson is 
inconsistent. 

The lesson's structure is highly 
coherent, allowing for reflection and 
closure as appropriate. Pacing of the 
lesson is appropriate for all students. 

Observations & Comments: 

 

    

3d: Providing Feedback to 

Students 

    

Quality: Accurate, 
Substantive, Constructive, 
and Specific  
N/A:____  

Feedback is either not provided or is of 
uniformly poor quality. 

Feedback is inconsistent in quality: 
Some elements of high quality are 
present; others are not. 

Feedback is consistently high quality. Feedback is consistently high quality. 
Provision is made for students to use 
feedback in their learning 

Timeliness  
 
N/A:____  

Feedback is not provided in a timely 
manner. 

Timeliness of feedback is 
inconsistent. 

Feedback is consistently provided in a 
timely manner 

Feedback is consistently provided in a 
timely manner. Students make prompt 
use of the feedback in their learning. 

Observations & Comments: 

 

    

3e: Demonstrating Flexibility 

and Responsiveness 

    

Lesson Adjustment  
 
N/A:____  

Teacher adheres rigidly to an 
instructional plan, even when a change 
will clearly improve a lesson. 

Teacher attempts to adjust a lesson, 
with mixed results. 

Teacher makes a minor adjustment to 
a lesson, and the adjustment occurs 
smoothly. 

Teacher successfully makes a major 
adjustment to a lesson. 

Response to Students  
  
N/A:____  

Teacher ignores or brushes aside 
students' questions or interests. 

Teacher attempts to accommodate 
students' questions or interests. The 
effects on the coherence of a lesson 
are uneven. 

Teacher successfully accommodates 
students' questions or interests. 

Teacher seizes a major opportunity to 
enhance learning, building on a 
spontaneous event. 

Persistence 
 

N/A:____ 

When a student has difficulty learning, 
the teacher either gives up or blames 
the student or the environment for the 
student's lack of success. 

Teacher accepts responsibility for 
the success of all students but has 
only a limited repertoire or 
instructional strategies to use. 

Teacher persists in seeking approaches 
for students who have difficulty 
learning, possessing a moderate 
repertoire of strategies. 

Teacher persists in seeking effective 
approaches for students who need 
help, using an extensive repertoire of 
strategies and soliciting additional 
resources from the school. 

Observations & Comments:     
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

 
Criterion Unsatisfactory Basic Proficient Distinguished 

4a:  Reflecting on Teaching     

Accuracy 

 

 

 

N/A:____  

Teacher does not know if a lesson was 

effective or achieved its goals, or 

profoundly misjudges the success of a 

lesson. 

Teacher has a generally accurate 

impression of a lessonõs 

effectiveness and the extent to 

which instructional goals were met. 

Teacher makes an accurate assessment 

of a lessonõs effectiveness and the 

extent to which it achieved its goals 

and can cite general references to 

support the judgment. 

 

Teacher makes a thoughtful and 

accurate assessment of a lessonõs 

effectiveness and the extent to which it 

achieved its goals, citing many specific 

examples from the lesson and 

weighing the relative strength of each. 

Use in Future Teaching 

 

 

N/A:____  

Teacher has no suggestions for how a 

lesson may be improved another time. 

Teacher makes general suggestions 

about how a lesson may be 

improved. 

Teacher makes a few specific 

suggestions of what he may try another 

time. 

Drawing on an extensive repertoire of 

skills, the teacher offers specific 

alternative actions, complete with 

probably successes of different 

approaches. 

Observations & Comments:     

4b: Maintaining Accurate 

Records 

    

Student Completion of 

Assignments 

 

N/A:____  

Teacherõs system for maintaining 

information on student completion of 

assignments is in disarray. 

Teacherõs system for maintaining 

information on student completion 

of assignments is rudimentary and 

only partially effective. 

Teacherõs system for maintaining 

information on student completion of 

assignments is fully effective. 

Teacherõs system for maintaining 

information on student completion of 

assignments is fully effective.  Students 

participate in the maintenance of 

records. 

Student Progress in Learning 

 

N/A:____  

Teacher has no system for maintaining 

information on student progress in 

learning or the system is in disarray. 

Teacherõs system for maintaining 

information on student progress in 

learning is rudimentary and only 

partially effective. 

Teacherõs system for maintaining 

information on student progress in 

learning is effective. 

Teacherõs system for maintaining 

information on student progress is fully 

effective.  Students contribute 

information and interpretation of the 

records. 

Noninstructional Records 
 
N/A:____  

Teacherõs records for noninstructional 
activities are in disarray, resulting in 
errors and confusion. 

Teacherõs records for 
noninstructional activities are 
adequate, but they require frequent 
monitoring to avoid error. 

Teacherõs system for maintaining 
information on noninstructional 
activities is fully effective. 

Teacherõs system for maintaining 
information on noninstructional 
activities is highly effective, and 
students contribute to its maintenance. 

Observations & Comments:     

4c: Communicating with 
Families 

    

Information About the 
Instructional Program  
 
N/A:____  

Teacher provides little information 
about the instructional program to 
families. 

Teacher participates in the schools 
required procedures for 
communicating to parents.  
Responses to parent concerns are 
minimal. 

Teacherõs efforts to engage families in 
the instructional program are frequent 
and successful. 

Teacherõs efforts to engage families in 
the instructional program are frequent 
and successful.  Students contribute 
ideas for projects that will be enhanced 
by family participation. 

Informati on About Individual 
Students  
 
N/A:____  

Teacher provides minimal information 
to parents and does not respond or 
responds insensitively to parent 
concerns about students. 

Teacher adheres to the schoolõs 
required procedures for 
communicating to parents.  
Responses to parent concerns are 
minimal. 

Teacher communicates with parents 
about studentsõ progress on a regular 
basis and is available as needed to 
respond to parent concerns. 

Teacher provides information to 
parents frequently on both positive and 
negative aspects of student progress.  
Response to parent concerns is 
handled with great sensitivity. 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

Criterion Unsatisfactory Basic Proficient Distinguished 

Engagement of Families n the 

Instructional Program  

 

N/A:____  

Teacher makes no attempt to engage 

families in the instructional program, 

or such attempts are inappropriate. 

Teacher makes modest and 

inconsistently successful attempts to 

engage families in the instructional 

program. 

Teacherõs efforts to engage families in 

the instructional program are frequent 

and successful. 

Teacherõs efforts to engage families in 

the instructional program are frequent 

and successful.  Students contribute 

ideas for projects that will be enhanced 

by family participation. 

Observations & Comments: 

 

 

 

   

4d:  Contributing to the 

School and District 

    

Relationships with Colleagues 

 

N/A____  

Teacherõs relationships with colleagues 

are negative or self-serving. 

Teacher maintains cordial 

relationships with colleagues to 

fulfill the duties that the school or 

district requires. 

Support and cooperation characterize 

relationships with colleagues. 

Support and cooperation characterize 

relationships with colleagues.  Teacher 

takes initiative in assuming leadership 

among the faculty. 

Service to the School 

 

 

N/A____  

Teacher avoids becoming involved in 

school events. 

Teacher participates in school 

events when specifically asked. 

Teacher volunteers to participate in 

school events, making a substantial 

contribution. 

Teacher volunteers to participate in 

school events, making a substantial 

contribution, and assumes a leadership 

role in at lest some aspect of school 

life.  

Service to the School and 
District Projects 
 

N/A____  

Teacher avoids becoming involved in 
school and district projects. 

Teacher participates in school and 
district projects when specifically 
asked. 

Teacher volunteers to participate in 
school and district projects, making a 
substantial contribution. 

Teacher volunteers to participate in 
school and district projects, making a 
substantial contribution, and assumes 
a leadership role in a major or district 
project. 

Observations & Comments: 

 

 

 

   

4e:  Growing and Developing 

Professionally 

    

Enhancement of Content 

Knowledge and Pedagogical 

Skill 

N/A____  

Teacher engages in no professional 

development activities to enhance 

knowledge or skill. 

Teacher participates in professional 

activities to a limited extent when 

they are convenient. 

Teacher seeks out opportunities for 

professional development to enhance 

content knowledge and pedagogical 

skill. 

Teacher seeks out opportunities for 

professional development and makes a 

systematic attempt to conduct action 

research in his classroom. 

Service to the Profession 

 

 

N/A____  

Teacher makes no effort to share 

knowledge with others or to assume 

professional responsibilities. 

Teacher finds limited ways to 

contribute to the profession. 

Teacher participates actively in 

assisting other educators. 

Teacher initiates important activities to 

contribute to the profession, such as 

mentoring new teachers, writing 

articles for publication, and making 

presentations. 

Observations & Comments: 
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Domain 1-Planning and Preparation Observation Instrument 

Candidate: ______________________________Grade Level: __________Lesson Topic: ___________________________ Date: __________________ 

 

 

 

 

 

 

 

 

 

 

 

Criterion Unsatisfactory Basic Proficient Distinguished 

4f: Showing Professionalism     

Service to Students 

 

N/A:____  

Teacher is not alert to students needs. Teacherõs attempts to serve students 

are inconsistent. 

Teacher is moderately active in serving 

students. 

Teacher is highly proactive in serving 

students, seeking out resources when 

necessary. 

Advocacy 

 

 

N/A:____  

Teacher contributes to school practices 

that result in some students being ill 

served by the school. 

Teacher does not knowingly 

contribute to some students being ill 

served by the school. 

Teacher works within the context of a 

particular team or department to 

ensure that all students receive a fair 

opportunity to succeed. 

Teacher makes a particular effort to 

challenge negative attitudes and helps 

ensure that all students, particularly 

those traditionally underserved, are 

honored n the school. 

Decision Making 

 

 

N/A:____  

Teacher makes decisions based on 

self-serving interests. 

Teacherõs decisions are based on 

limited though genuinely 

professional considerations. 

Teacher maintains an open mind and 

participates in team or departmental 

decision making. 

Teacher takes a leadership role in team 

or departmental decision making and 

helps ensure that such decisions are 

based on the highest professional 

standards. 

Observations & Comments: 

 

 

    



 

 

Co-Teaching Observation Checklist 

Regular Education Teacher:          

Special Education Teacher:          

Grade:       Subject:        

Date:       Observer:        

 

 Observed 

Frequently 

Observed Observed 

Sometimes 

Not 

Observed 

Not 

Applicable 

Both Teachers are present for lesson initiation/set      

Both teachers interact with all students      

Both teachers redirect inappropriate behavior/ discretely / privately      

Both teachers reinforce appropriate behavior      

Both teachers use proximity/circulate throughout the room      

Both teachers are present for duration of the lesson      

.ƻǘƘ ǘŜŀŎƘŜǊǎ άǘƘƛƴƪ ŀƭƻǳŘέ ǘƻ ƳƻŘŜƭ ǉǳŜǎǘƛƻƴƛƴƎ ŀƴŘ ƻǘƘŜǊ ǎƪƛƭƭǎ      

Both teachers are involved in the lesson closure      

      

Room offers evidence that two teachers teach in this room      

Lesson plans are available and reflect collaboration      

Lesson plans are available and reflect accommodations and/or 

modifications 

     

      

Accommodations &/or modifications are evident throughout the lesson      

Lesson is developmentally appropriate and student centered      

Lessons provides for multiple levels of comprehension and performance      

Intervals of direct instruction are enhanced with alternative strategies 

/models 

     

Graphic organizers, modified notes or other alternatives are available to      
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students who need them 

Differentiated instruction is evident (in content, process, product and/or 

environment 

     

      

Teachers interact/communicate respectfully with one another during the 

lesson 

     

Co-teaching model(s) = appropriate for students, content, skills      

Special Educator is visibly and audibly included in lesson       

      

Students with IEPs are dispersed throughout the classroom      

Small groups contain students with and without IEPs      

Students with IEPs interact with both teachers      

All students are engaged throughout the lesson      

Observation Notes: 

 

 

 

 

 

East Central GLRS 
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Responsibility of Candidate 

Candidate Observation Reflection Form 

 

Name___________________________  Date_______________________ 

 

School___________________________  Subject_____________________ 

 

As I reflect on the lesson, to what extent were students productively engaged? 

(Component 4a, 1e, 3c) 

 

 

 

 

 

 

 

 

Did the students learn what I intended? Were my instructional goals met? How do I 

know, or how and when will I know? (Component 1f and 4a) 

 

 

 

 

 

 

 

 

Did I change my goals or instructional plan as I taught the lesson? Why? (Component 1e 

and 3e) 

 

 

 

 

 

 

 

 

 

If I had the opportunity to teach this lesson again to this same group of students, what 

would I do differently? Why? (Component 4a)  
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Roles and Responsibilities of the Candidate Support Team (CST) and 

Candidate 

The candidate support team will consist of the school based administrator, the school based mentor, and the RESA 

coach.  The system representative will be an ad hoc member of the team who will meet as needed. The CST  will work 

with the initial individual education plan and adjust it as needed in collaboration with the candidate and assess the 

ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ǘƘŜ Ǝƻŀƭǎ ƻŦ ǘƘŜ ǇƭŀƴΦ ¢ƘŜ ǊƻƭŜ ƻŦ ǘƘŜ /ŀƴŘƛŘŀǘŜ {ǳǇǇƻǊǘ ¢ŜŀƳ ƛǎ ǘƻ ŀǎǎƛǎǘ ǘƘŜ ŎŀƴŘƛŘŀǘŜǎ ƛƴ 

their development as effective teachers and educational professionals, using the Danielson Framework: 

¶ Planning and Preparation ς knowledge of content and pedagogy, student resources, instructional design, and 
assessment of learning; 

¶ Classroom Environment ς skills in creating an environment of respect and rapport, establishing a culture for 
learning, managing classroom procedures, and student behavior and classroom organization; 

¶ Instruction ς communicating clearly and accurately, using questioning and discussion techniques, engaging 
students in learning, providing feedback to students and demonstrating flexibility and responsiveness. 

¶ Professional Responsibilities ς reflecting on teaching, maintaining accurate records, communicating with 
families, contributing to the school and district, growing and developing professionally and showing 
professionalism. 

 

¢ƘŜ /ŀƴŘƛŘŀǘŜ {ǳǇǇƻǊǘ ¢ŜŀƳ ǿƛƭƭ ƳŜŜǘ ǘƻ ŘƛǎŎǳǎǎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎΣ ǘǊŀŎƪ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ǘƘŜ ǇƻǊǘŦƻƭƛƻΣ ŀƴŘ 

ŀǎǎŜǎǎ ǘƘŜ ŘŜƎǊŜŜ ƻŦ ŎŀƴŘƛŘŀǘŜ ƎǊƻǿǘƘΦ  ¢ƘŜ ¢!tt ǇǊƻƎǊŀƳ ǿƛƭƭ ǘǊŀŎƪ ǘƘŜ ǇǊƻƎǊŜǎǎ ƻŦ ŀƭƭ ŎŀƴŘƛŘŀǘŜǎΩ ŦƛŜƭŘ ŜȄǇŜǊƛŜƴŎŜǎ on 

the individual education plan (Candidate Support Team form) and on the candidate tracking form (in candidate folder).  

¢ƘŜ /{¢ ǊŜŎƻǊŘǎ ŀǊŜ ƴƻǘŜŘ ŀƴŘ ŘŀǘŜŘ ƛƴ ŜŀŎƘ ŎŀƴŘƛŘŀǘŜΩǎ ŦƻƭŘŜǊΦ  

The Candidate Support Team is comprised of the mentor teacher, school administrator, and the RESA coach.  A system 

coordinator is also invited to be a part of the team.  While these educators are permanent, collaborating members of 

the team, other people could be invited to be a part:  a content expert, course instructors, or any other team member 

who might be needed. 

The Candidate Support Team:  Roles and Responsibilities of all members 

¶ Participating in the orientation and/or training to support candidates 

¶ Participating in formal and/or informal observations, conferences, and other meetings with the candidate and 
providing coaching and feedback depending on the specific role of the CST member 

¶ /ƻƴǎǳƭǘƛƴƎ ǿƛǘƘ ƻǘƘŜǊ /{¢ ƳŜƳōŜǊǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ 

¶ Participating in the initial Candidate Support Team conferences and review meetings 

¶ Keeping, completing, and submitting copies of all records and forms required by the program 

¶ Supporting the candidate, the school, the system, the CST members, and RESA in to ensure a rich, successful 
field experience that will culminate in an enthusiastic recommendation of the candidate for initial certification. 

¶ Maintaining a professional, supportive, and confidential relationship in providing the candidate with guidance 
and support in meeting the requirements and stated competencies of the Georgia Alternative Preparation 
Program. 
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Responsibilities of the mentor teacher 

The roles and responsibilities of the mentor teacher include the following: 

¶ Participating in an update/training for CST mentor teachers 

¶ Maintaining a professional, supportive, and confidential relationship in providing the candidate with guidance 
and support in meeting the requirements and stated competencies of the Georgia Teacher Alternative 
Preparation Program. 

¶ Welcoming the candidate to the school and assisting the person in becoming a member of the school team 

¶ Meeting regularly with the candidate, both formally and informally 

¶ Observing only as much as the teacher is qualified to do so 

¶ Keeping records of work with the candidate as required by the program 

¶ Guiding the candidate through the daily operation of the school 

¶ !ǊǊŀƴƎƛƴƎ ŦƻǊ ǘƘŜ ŎŀƴŘƛŘŀǘŜ ǘƻ Ǿƛǎƛǘ ŘƛŦŦŜǊŜƴǘ ǘŜŀŎƘŜǊǎΩ ŎƭŀǎǎŜǎ ŀǎ ŀ ǇŀǊǘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳ 

¶ Demonstrating (or arranging for demonstration) lessons for the candidate 

¶ Being a role model in all aspects of professionalism 

¶ Developing in skills and growing in competence as a mentor as well as a teacher 

¶ Supporting and counseling the candidate and providing perspective when needed 

¶ /ƻƴǎǳƭǘƛƴƎ ŦǊŜǉǳŜƴǘƭȅ ǿƛǘƘ ǘƘŜ w9{! ¢!tt ŎƻŀŎƘ ƛƴ ŀǎǎŜǎǎƛƴƎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇŜǊŦƻǊƳŀƴŎŜ 

¶ Participating and providing input in all Candidate Support Team meetings 

¶ Keeping, completing, and submitting all records and forms required by TAPP 

¶ Modeling support encouragement, and accessibility for the candidate 
 

 

Responsibilities of the School Administrator 

The roles and responsibilities of the school administrator are as follows: 

¶ Assigning qualified mentor teacher no later than first day of preτplanning, if possible. 

¶ Participating in update/training 

¶ Participating in CST meetings 

¶ Introducing the candidate to the faculty at an initial faculty meeting 

¶ Communicating to the entire faculty the importance of TAPP and setting the positive, supportive tone that will 
ensure a successful field experience, soliciting the support of the entire faculty 

¶ Informally observing the candidate frequently and providing appropriate and timely feedback 

¶ In addition to the evaluations mandated by Georgia law, formally observing the candidate, including a pre and 
post conference at least once a semester 

¶ Arranging for any release time that the candidate may need to meet the field experience activity 

¶ /ƻƴǎǳƭǘƛƴƎ ǿƛǘƘ ƻǘƘŜǊ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ /{¢ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ 

¶ tǊƻǾƛŘƛƴƎ ƛƴǇǳǘ ŎƻƴŎŜǊƴƛƴƎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ŘŜŦƛŎƛŜƴŎƛŜǎ ŀƴŘ ƳŀƪƛƴƎ ǎǳƎƎŜǎǘƛƻƴǎ ŦƻǊ ǊŜƳŜŘƛŀǘƛƻƴ 
(part of CST meetings) 

¶ Keeping, completing, and submitting all records and forms required by TAPP 

¶ Support the candidate, the school, the system, the CST members and RESA in any way possible to ensure a rich, 
successful field experience 
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Responsibilities of the system coordinator 

The roles and responsibilities of the system coordinator are as follows: 

¶ Ensuring that the candidate is eligible for employment and for intern certification 

¶ ±ŜǊƛŦȅƛƴƎ ŎŀƴŘƛŘŀǘŜǎΩ ŎƻƳǇƭŜǘŜƴŜǎǎκǎǳŎŎŜǎǎ ƛƴ ōŀǎƛŎ ǘǊŀƛƴƛƴƎ ŎƻǳǊǎŜǎ 

¶ Assisting in assigning qualified mentor teacher no later than first day of pre planning, if possible 

¶ Participating in update/training 

¶ /ƻƴǎǳƭǘƛƴƎ ǿƛǘƘ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ /{¢ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ 

¶ Initiating close, continuous contact with the school administrator and the RESA TAPP coordinator throughout 
the field experience 

¶ Keeping, completing, and submitting all records and forms required by TAPP 

¶ Supporting the candidate, the school, the system, the CST members, and RESA in any way possible to ensure a 
rich, successful field experience 

 

Responsibilities of the RESA Coach 

The roles and responsibilities of the RESA coach are as follows: 

¶ Chairing the CST meetings 

¶ Initiating close, continuous contact with all other members of the CST 

¶ Being available to the mentor teacher for consultation  

¶ Serving as the liaison between the school and RESA for assigned candidates 

¶ Keeping, completing and submitting all records and forms required by TAPP 

¶ Arranging the CST meetings 

¶ Informally observing the candidate frequently and providing appropriate and timely feedback 

¶ Formally observing the candidate at least once each semester, including a pre- and post- conference 

¶ /ƻƴǎǳƭǘƛƴƎ ǿƛǘƘ ƻǘƘŜǊ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ /{¢ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ 

¶ Providing input concerning the candiŘŀǘŜΩǎ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ŘŜŦƛŎƛŜƴŎƛŜǎ ŀƴŘ ƳŀƪƛƎ ǎǳƎƎŜǎǘƛƻƴǎ ŦƻǊ ǊŜƳŜŘƛŀǘƛƻƴ 

¶ Participating in all TAPP activities, including initial training and seminars 

¶ Providing information abut and discussing the candidate  staff development options available through RESA 

¶ Supporting the candidate, the school, the system, the CST members and RESA in any way possible to ensure a 
rich, successful field experience  

 

Responsibilities of the RESA Coordinator 

The roles and responsibilities of the RESA TAPP coordinator are as follows: 

¶ Conducting a mentor teacher update on an annual basis 

¶ Coordinating all TAPP efforts and activities 

¶ Serving as the liaison with the RESA executive director 

¶ Ensuring that all records and forms are kept, completed, and submitted as required by the TAPP portfolio 

¶ Verifying all records and forms submitted 

¶ Analyzing transcripts and developing initial Individual Education Plan 

¶ /ƻƴǎǳƭǘƛƴƎ ǿƛǘƘ w9{! ŎƻŀŎƘŜǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ 

¶ Supporting the candidate, the school, the CST members and RESA in any way possible to ensure a rich, 
successful field experience 
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Portfolio 

 

The portfolio required of TAPP candidates is a reflection of the growth of the candidate over two years and the 

documentation of the level of teaching expertise of the candidate.  The portfolio is introduced during initial training and 

ƛǎ ŀ ǘƻǇƛŎ ƻŦ ŘƛǎŎǳǎǎƛƻƴ ŀǘ ǎŜƳƛƴŀǊǎ ŀƴŘ ŘǳǊƛƴƎ ŎƻŀŎƘŜǎΩ ƳŜŜǘƛƴƎǎ ǿƛǘƘ ǘƘŜ ŎŀƴŘƛŘŀǘŜΦ 

 

The portfolio should be a reflective document that shows not only the skill level but the personality of the candidate in 

the classroom.  The evaluator should see a clear picture of professional growth, teacher maturity, and effective 

teaching-learning patterns. 

 

TAPP Portfolio – General Rubric/ Instructions 

 

/ŀƴŘƛŘŀǘŜΩǎ bŀƳŜψψψψψψψψψψψψψψψψψ    5ŀǘŜψψψψψψψψψψψψψψψψψψψψψψ 

 

 

 Distinguished Proficient Basic 

Content A wide variety of 

meaningful artifacts 

clearly support the 

learning outcomes of the 

course and the 

professional growth of 

the teacher 

Artifacts support the 

learning outcomes of the 

course and the 

professional growth of 

the teacher 

Artifacts for the most 

part support the learning 

outcomes of the course 

and professional growth 

of the teacher 

Organization Artifacts are sequenced 

logically and 

accompanied by 

descriptive captions or 

statements which 

identify the components 

which identify the 

component of 

professional growth 

being documented 

Artifacts are sequenced 

logically and 

accompanied by 

captions or statements 

which identify the 

component of 

professional growth 

being documented 

Artifacts are sequenced 

logically and 

accompanied by 

captions or statements 

which identify the 

component of 

professional growth 

being documented  

Reflections Portfolio contains 

evidence of strong 

reflective practice in 

considering the 

effectiveness of 

instructional decisions 

on student learning 

Portfolio contains 

evidence of reflective 

practice in considering 

the effectiveness of 

instructional decisions 

on student learning 

Portfolio contains some 

evidence of reflective 

practice in considering 

the effectiveness of 

instructional decisions 

on student learning 
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Portfolio Content Requirements Rubric 

Beginning Teacher _______________________Mentor ________________________ 

 

 

CRITERIA PROFICIENT BASIC UNSATISFACTORY 

Environment 
Danielson, Domain I 

 
Standards of conduct are clear to all 
students for most situations 
evidenced by a copy of the discipline 
plan. Also, the plan is posted in a 
visible place in the classroom. 

 
Standards of conduct appear to have 
been established for some situations 
as evidenced in a copy of the 
discipline plan. The plan is not posted 
in the classroom. 

 
No standards of conduct appear to have 
been established. 

  
The classroom is safe, and the 
furniture arrangement is a resource 
for learning activities as evidenced by 
classroom floor plan and rational. 

 
The classroom is safe and classroom 
furniture is adjusted for a lesson, or a 
lesson is adjusted to the furniture, 
but with limited effectiveness as 
evidenced by skeletal floor plan. 
 

 
There is no evidence of a floor plan. 

 Student rules and procedures are 
clear to students and contain an 
appropriate level of detail as 
evidenced by copy of the student 
rules. 

Student rules and procedures are 
clarified after initial student 
confusion or misbehavior as 
evidenced by a skeletal copy of 
student rules. 
 

 
There is no evidence of student rules. 

  

Environmental factors such as  

temperature, lighting, and 

noise level have been 

considered in making the 

classroom an effective learning 

environment. This is evidenced 

by a classroom environment 

plan.  

 

 
 
Some environmental factors have 
been considered, but maintaining an 
appropriate learning environment is 
inconsistent. 

 
 
There is no evidence of a classroom 
environment plan. 
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Portfolio Content Requirements Rubric 

Beginning Teacher _______________________Mentor ________________________ 

 CRITERIA PROFICIENT BASIC UNSATISFACTORY 

Enhancement/Ethics 
Danielson, Domain 

IV 

 
¢ƘŜ ǘŜŀŎƘŜǊΩǎ ŜŦŦƻǊǘ ǘƻ ŜƴƎŀƎŜ ŦŀƳƛƭƛŜǎ 
in the instructional program are 
frequent and successful as evidence 
by the Family Contact Log. 
 

  
The teacher makes modest and 
inconsistently successful attempts to 
engage families in the instructional 
program as evidenced by the Family 
Contact Log. 

 
The teacher provides minimal 
information to parents and does not 
respond or responds insensitively to 
parent concerns as evidenced by Family 
Contact Log or has no Family Contact 
Log. 

 The teacher volunteers to participate 
in school and district projects, making 
a substantial contribution, and 
sometimes assumes leadership roles 
in the school projects evidenced by 
School/District & Professional 
Contribution Log. 
 

The teacher participates in school 
projects when specifically asked as 
evidenced in School/District & 
Professional Contribution Log. 

The teacher did not provide a 
School/District & Professional 
Contribution Log . 

  
 
 
The teacher participates actively in 
assisting other educators and seeks 
opportunities for professional learning 
to enhance content as evidenced in 
School/District & Professional 
Contribution Log. 

 
 
 
The teacher finds limited ways to 
contribute to the profession and 
participates in professional learning 
only when it is demanded or is 
convenient as indicated in the 
School/District & Professional 
Contribution Log. 

 
 
 
The teacher makes no effort to share 
knowledge or engages in no professional 
learning activities and does not keep a 
School/District & Professional 
Contribution Log.  

Essentials 
Danielson, Domain II 

 
¢ƘŜ ǘŜŀŎƘŜǊΩǎ ƭŜǎǎƻƴ ƻǊ ǳƴƛǘ Ǉƭŀƴ ƛǎ 
ōŀǎŜŘ ƻƴ ǘƘŜ ǎȅǎǘŜƳΩǎ ǎǘŀƴŘŀǊŘǎ ŀƴŘ 
has a clearly defined structure that 
activities are organized around. Time 
allocations are reasonable.  This is 
evidenced by clear and organized 
lesson plans. 
 

 
¢ƘŜ ǘŜŀŎƘŜǊΩǎ ƭŜǎǎƻƴ ƻǊ ǳƴƛǘ Ǉƭŀƴ Ƙŀǎ 
a recognizable structure, although 
structure is not uniformly maintained 
throughout. Most time allocations are 
reasonable.  Lesson plans are not 
always clear or organized. 

 
¢ƘŜ ǘŜŀŎƘŜǊΩǎ ƭŜǎǎƻƴ ƻǊ ǳƴƛǘ Ǉƭŀƴ Ƙŀǎ ƴƻ 
clearly defined structure, or the 
structure is chaotic. The lesson or unit is 
not based on system standards.  Time 
allocations are unrealistic.   
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Portfolio Content Requirements Rubric 

Beginning Teacher _______________________Mentor ________________________ 

 

 

 

 

CRITERIA PROFICIENT BASIC UNSATISFACTORY 

Evaluation 
Danielson, Domain 

III 

Learning tasks are highly relevant to 
students and instructional goals.  They 
progress coherently and engage 
students in meaningful learning 
This is evidenced by sample student 
work, test scores, rubrics for scoring 
work and other assessments. 

Only some of the learning tasks are 
suitable for the students or the 
instructional goals.  Progression of 
the activities in the lesson or unit is 
uneven, and some lessons are unclear 
as to where they fit in.  This is 
evidenced by sample student work, 
test scores, rubrics for scoring work 
and other assessments. 
 

Learning tasks are not suitable for 
students or instructional goals.  They do 
not follow an organized progression. 
This is evidenced by sample student 
work, test scores, rubrics for scoring 
work and other assessments or teacher 
provides no evidence. 

  
Assessment criteria and standards are 
clear and have been clearly 
communicated to students. Content 
knowledge is effective assessed.  This 
is indicated by student work and 
assessments. 

 
Assessment criteria and standards 
have been developed, but they are 
not clear or have not been 
communicated to the students.  
Content knowledge is adequately 
assessed. This is indicated by student 
work and assessments. 

 
Content and methods of assessment lack 
congruence with instructional goals. 
Contents knowledge in unsuccessfully 
assessed. This is indicated by student 
work and assessments. 

Engagement 
Danielson, Domain 

III 

 
Successful engagement is indicated by 
the teachers providing 3-5 of each 
item listed in this component 

 
Adequate engagement is indicated by 
the teachers providing 1-2 of each 
item listed in this component. 

 
There are only some or no items for this 
component provided. 

Other Artifacts  
The teacher provides 3-5 of the 
following:  artifacts such as; class 
schedule, project guidelines, 
homework assignments, worksheets, 
or enrichments. 

 
The teacher provides 1-2 of the 
following:  artifacts such as; 
class schedule, project guidelines, 
homework assignments, worksheets, 
or enrichments. 

 
The teacher provides none of the 
following:  artifacts such as; 
class schedule, project guidelines, 
homework assignments, worksheets, or 
enrichments. 
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Instructional Effectiveness 

Candidates will complete the instructional effectiveness project as a part of the portfolio. 

Instructional Effectiveness:  Teacher Effect on Student Learning 

 

Portfolio Requirement 

In the portfolio, you are required to show that you can plan a unit, structure individual lessons, work as a professional in 

the school and community, and create a classroom conducive to learning.  In addition to those requirements, you must 

analyze and reflect on your instruction as it affects student learning.  Effective delivery of instruction, affecting student 

performance positively, is very much modeled after the scientific process.  First, based on what we know, we propose a 

unit with learning activities and assessment designed to allow every student to meet established goals for learning.  (We 

would love it if every child scored maximum scores on resulting assessments.)  As we teach, we assess the knowledge 

and learning of the students (formative assessment).  Formative assessment at the beginning of a unit (prior knowledge) 

and during a unit guides the teacher in choosing instructional material.  An assessment of the students in the class 

(background, learning styles) assists the teacher in choosing effective instructional strategies.  ).  When the unit is 

completed, we conduct final assessments, analyze results, reflect on effectiveness, and plan for the next unit.   

Tracking of student achievement in the classroom allows the teacher to analyze group and individual student 

performance, reflect on the causal relationships between instruction and achievement, and formulate future instruction 

based on data.   

Along with your notes, data, and responses following the directions below,   include a copy of the unit with teaching 

strategies and activities, all of the assessments (including rubric if one was used), and any other material or information 

you think might be helpful in understanding your analysis and review. 

 

Directions: 

First Semester 

1) During the first semester, select one of your classes, perhaps the one that is most difficult to teach or one that 

has the most student diversity. 

2) Complete a physical environment form, describing the classroom, furniture, equipment, and available resources 

for teaching. 

3) Write a description of the characteristics of the students in the class, including age, gender, race/ethnicity, 

exceptionalities (disability and giftedness), learning styles, achievement levels (your assessment), interests, and 

culture.  Use a different paragraph for each student.  A sample description of a student is attached. 

4) Create a spreadsheet for the class with the characteristics in (3) and room for tracking achievement for a two to 

three week unit. 

 

 



44 
 
Second Semester 

5)  Select one unit for tracking achievement.  In the unit itself, the major learning outcomes will be identified. 

6) Decide on a suitable pre-test and post-test to measure student achievement from a quantifiable perspective. 

7) From the unit, establish on the spreadsheet, headings for the various formative and summative assessments 

which will be used to track student learning:  rubric, anecdotal records, quiz, teacher-made test, performance, 

product, etc. 

8) Teach the unit, keeping assessment records as planned, but adding any that need to be as the unit is taught. 

9) Analyze data using the following directions: 

a.  Compare the pre- and post-test scores.  What is the range of the differences in the scores?  Which 

students made the most gain?  Which the least?  Which ones made the same mistakes?  Which ones 

appear to have the same misconceptions?  Just looking at pre-and post-scores, group the students by 

similar achievement.  Would you have expected the groups that occur? Describe the groups. 

b. Sort your pre-, post-data by male/female, race/ethnicity, and exceptionality.  Do any patterns emerge?  

What could you do to improve the performance of any of the sub-groups?  Were there any common 

misconceptions, mistakes, or apparent gaps in background knowledge?  

c. Sort all assessments by the same groups as in b.  On which types of assessments did different groups do 

better?   

d. Select three students who represent three different levels of performance:  low, medium, high.  

Compare their assessment data.  How did they compare on different formative assessments?  How 

different were their scores on the pre-test as opposed to the post-test?  Was the achievement 

comparatively consistent from pre- to post-? 

e. Examine four artifacts from each student (should be the same assessments for each student).  Examine 

the three for each student individually.  Looking at the three in chronological order, what growth is 

evidenced?  What misconceptions?  What interventions might have taken place to change the 

achievement of each of the three? 

f. Examine student achievement for the three across all formative and summative assessments.  On which 

types of assessments did each of them do their best work? On which ones did they need more learning 

time and/or learning experiences? 

g. Write a cause-effect essay describing the most important information you gleaned from this assignment 

and explaining how the information will shape your instruction and assessment in the units to come. 

Use all of the data analysis you have done so that you are reflecting on whole class, sub-groups, learning 

styles, misconceptions, gaps in knowledge, etc. 

 

άCǊƻƳ ǊŜǎŜŀǊŎƘ ǘƻ ǊŜǎǳƭǘǎΣ ǘƘŜǊŜΩǎ ŀ ŎƘƛƭŘ ōŜƘƛƴŘ ŜǾŜǊȅǘƘƛƴƎ ǿŜ ŘƻΦέ  
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Instructional Effectiveness:  Teacher Effect on Student Learning 

Southwest Georgia RESA TAPP 

Criteria  

 

Proficient 

 

Developing 

 

Unacceptable 

 

1. Use of student 

learning 

styles,exceptionali

ties,  background, 

and prior 

knowledge in 
planning 

 

Planning shows a working 

knowledge of student culture, 

learning styles, and 

exceptionalities and how they 

affect instruction 

 

Shows knowledge of student 

culture, learning styles, and 

exceptionalities; however in 

planning does not effectively 

use that knowledge 

 

Shows little knowledge of 

learning styles, 

exceptionalities, background, 

and use of student prior 

knowledge in planning 

 

2. Use of assessment 

data to plan 
instruction 

 

Shows assessment data, 

knowledge of how data is 

reflective of student learning; 

effective planning using best 

practices based on data   

 

Shows assessment data and 

some knowledge of how to 

use data in teaching, but is 

not  able to plan effective 

instruction from data 

 

Has some assessment data, 

but does not know how to use 

it or how to base instruction 

on it 

 

3. Assessment choices 

for instructional 
unit 

 

Chooses appropriate  

assessment  strategies to 

determine student learning 

 

Uses various assessments, but 

assessment choices may not 

allow students to demonstrate 

extent of learning 

 

Assessments limited, little 

variety, no matching of 

assessment to learning 

 

 

4. Use of reflection 

for improving 
teaching practices 

 

 

Analyzes success of teaching-

learning strategies/activities, 

theorizes reasons for both 

success and failure ï 

reflecting  planning and 

change for improvement  

 

Does some analysis of 

teaching-learning activities; 

exploration and reflection 

shallow and probably brief, 

showing a lack of depth in the 

ability to reflect 

 

Little analysis of success or 

failure of activities; little 

evidence of reflection 

 

5. Use of data analysis 

to improve 

teaching practices 

 

Shows data analysis and can 

articulate the process used 

and the decisions made about  

improvement of teaching 

practices 

 

Shows data and some 

analysis and reasoning for 

decisions about teaching 

practices, but ability to 

identify causal relationships 

in situation limited 

 

Little use of data for planning 
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Field Experiences 

Each TAPP candidate is required to complete at least five full days of observations in other schools.  This can be done in 

one-half day or one full-day increments.  The observations should allow the Candidates to observe master teachers in 

the classroom, but also a total school environment with the interaction of teachers and students, administrators, 

teachers, and students.  The Candidates should be comparing each experience with his own school and its climate, his 

classroom and his students, his teaching skills.  The observations must also be in schools that are culturally and/or socio-

ŜŎƻƴƻƳƛŎŀƭƭȅ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ƘƻƳŜ ǎŎƘƻƻƭΦ   

Less than one-ƘŀƭŦ Řŀȅ ŘƻŜǎ ƴƻǘ ŀƭƭƻǿ ǘƛƳŜ ŦƻǊ ǘƘŜ ƻōǎŜǊǾŀǘƛƻƴ ƛƴ ŀ ŘƛŦŦŜǊŜƴǘ ǎŎƘƻƻƭ ŦǊƻƳ ǘƘŜ /ŀƴŘƛŘŀǘŜǎΩ ƻǿƴ ǘƻ ōŜ 

worthwhile.  The observations will be written up by the TAPP candidates and filed as a part of their portfolio and 

recorded on the Record of Observations Form. 

Field of 

Certification 

Sought 

Field Experience 

Required 

Required  

Experience 

Evidence of 

Completion 

Location of 

Evidence 

Middle Grades* 4-5 

6-8 

At least one full 
day from each of 
the groups listed 

Observation Logs 

Candidate 
Tracking form 

Portfolio 

Candidate File 

Secondary* 7-8 

9-12 

At least one full 
day from each of 
the groups listed 

Observation Logs 

Candidate 
Tracking Forms 

Portfolio 

Candidate File 

Art,Music,  
Health and  
Physical 
Education* 

PK-K 

1 -3 

4 ς 5 

6-8 

9-12 

At least one full 
day from each of 
the groups listed 

Observation Logs  

Candidate 
Tracking forms 

Portfolio 

Candidate File 

Interrelated 
Special 
Education* 

PK-K 

1 ς 3 

4 ς 5 

6 ς 8 

9 - 12 

At least one full 
day from each of 
the groups listed 

Observation Logs  

Candidate 
Tracking forms 

Portfolio 

Candidate File 

* Co-teaching must be the instructional delivery model in at least two classrooms. 
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Field Experience Log 

This information is to be maintained by the teacher during the year and maintained in the 

portfolio.  A minimum of five (5) experiences are required.  Responsibility:  Candidate 

Name _______________________ School _________________ School Year _____________ 

 

Date/ 

Time 

Teacher/Location 

(Name and School) 

Activity Focus of 

Observation 

(ex. Behavior 

management) 

Benefits Derived 
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Focus Sheet for Field Experience Reflections 

Name: _________________________________________________________________ 

 

Teacher(s) Observed: _____________________________________________________ 

 

Academic area/Grade level: ________________________________________________ 

 

School: ________________________________________________________________ 

 

Based upon your observations, please answer the following questions in narrative form. 

1. Identify the teacherôs goals for instruction; what is it that she wants the students to 

learn? How is that goal evidenced? 

 

 

 

 

 

 

2. What behaviors (teacher and student) did you witness that you would consider as 

routine? Examples include calling roll, lining up for recess or bathroom, and 

distributing papers. How were these routines carried out? Explain how these 

routines were effective OR ineffective. 

 

 

 

 

 

 

3. What teacher strategies did you witness that helped maintain good behavior? 

 

 

 

 

 

 

4. If there was a class disruption, how did the teacher respond? Was the method 

effective? 

 

 

 

5. Was there any visible evidence of a behavior management plan? What made that 

plan effective or ineffective? 
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6. How can you use what you have learned in your own classroom? 

 

 

 

 

 

 

 

7. Which teaching method(s) did you seeðwhole group? teams with competition? 

individual work? small group instruction?pairs? lecture?differentiation? 

Identify reasons that those methods did or did not work effectively. 

 

 

 

 

 

 

 

 

 

 

 

8. What about your day surprised you most? 

 

 

 

 

 

 

 

 

________________________________________ ________________ 

Signature of Teacher Observed    Date 
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Program Evaluation 

     SCHOOL  ___________________________  

     DATE  ______________________________  

     TEACHER  __________________________  

         

Check the answer that best describes your teacher.     

     Never Sometimes Often  

1 My teacher enjoys teaching.        

2 My teacher keeps me interested in my      

 schoolwork.       

3 My teacher knows what to do and how we     

 are going to do it.       

4 My teacher is friendly.       

5 My teacher cares about my feelings.     

6 My teacher is patient and understands me.     

7 My teacher lets me know if I am behaving     

 right or wrong.       

8 My teacher is polite and courteous.     

9 My teacher does things to keep students     

 well-behaved.       

10 My teacher if fair when students misbehave     

11 My teacher teaches in ways that help      

 me learn.        

12 My teacher uses things like charts, movies,      

 CD's, power point presentations and overhead     

 transparencies.       

13 My teacher chooses things such as texts,      

 technology, supplies, and worksheets that     

 help me learn.       

14 My teacher gives clear directions and      

 explanations about my class work.     

15 My teacher explains things again if I don't     

 understand.       

16 My teacher listens to me and uses my     

 ideas        

17 My teacher tells me when my answers     

 are right or wrong.       
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Check the answer that best describes your teacher.     

     Never Sometimes Often  

18 My teacher talks and writes so that I can      

 understand.       

19 My teacher teaches things in an order that     

 makes sense.       

20 My teacher uses more than one       

 way to teach.       

21 My teacher works with large groups, small     

 groups, and individual students.      

22 My teacher gets me interested in new     

 lessons.        

23 My teacher gives me a chance to do things     

 in this class.       

24 I work or pay attention during a whole     

 lesson.        

25 My teacher does things to keep me      

 working or paying attention during a lesson.     

26 My teacher tells me why the things we learn     

 in school are important.      

27 My teacher knows a lot about what is      

 taught in school.       

28 My teacher does things like taking       

 attendance, collecting money and      

 handing out papers quickly.      

29 My teacher uses the whole class period for     

 teaching and learning activities      

30 My teacher makes my classroom look like     

 a nice place to learn.       
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SOUTHWEST GEORGIA RESA INSTRUCTOR EVALUATION  

 

Course Name:  _________________________________________ 

Instructor’s Name: _________________________________________ 

Dates of Course:  _________________________________________ 

 

The following rubric will be used to evaluate your Instructor: 

 

1. not applicable   4. effective  
2. not present    5. exemplary 
3. adequate 

 

The Instructor: 

 

 

_____ Plans instruction and learning activities that address the various learning styles of participants. 

 

_____ Is organized and presents information clearly. 

 

_____ Clarifies misunderstandings of the learners in the class. 

 

_____ Provides opportunities for sharing knowledge, skills and experiences of participants. 

 

_____ Includes assessment techniques to measure participant performance. 

 

_____ Incorporates appropriate technology such as the use of the Internet, PowerPoint, etc. 

 

_____ Demonstrates knowledge and skills related to the course content. 
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_____ Stays current in the latest developments in his field of teaching. 

 

____ Provides opportunities for peer and instructor feedback, group discussions, self-reflections, role-plays, problem 

solving, etc. 

 

_____ Provides participants with feedback as to levels of competency and achievement of intended outcomes. 

 

_____ Helps me understand the importance of understanding and valuing the diversity of my students. 

 

Comments: 
 

 

 

 

 

 

 



54 
 
 

SOUTHWEST GEORGIA RESA TAPP 

CANDIDATE EVALUATION OF TAPP 

End of Year One 

 

A. Please respond to these items about Phase I, “The Essentials of Effective Teaching”. 

 

1. What did you learn last summer in Phase I that helped you most this year of teaching? 
 

 

 

 

 

 

2. What about Phase I was least helpful to you this year? 
 

 

 

 

 

 

B. Please answer these open-ended questions about the school-based administrator on your Candidate Support 

Team. 

 

1. How has the building-level administrator on your CST been most helpful? 
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2. What are other ways in the building-level administrator on your CST could have provided assistance to 
you? 

 

 

 

 

 

 

C. Please answer these open-ended questions about the system-level administrator on you CST. 

 

1. How has the system-level administrator on your CST been most helpful?  (if applicable) 
 

 

 

 

 

 

 

2. What are other ways the system-level administrator could have provided assistance to you?  (if 
applicable) 
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D. Please answer these open-ended questions about the RESA representative on you CST. 
 

1. How has the RESA representative on your CST been most helpful? 
 

 

 

 

 

2. What are other ways the RESA representative on your CST could have provided assistance to you? 
 

 

 

 

 

 

D. Please complete the Mentor Evaluation on the next page. 
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SOUTHWEST GEORGIA RESA TAPP 

Candidate Evaluation of TAPP 

End of Year Two 

 

Please answer these open-ended questions about your Candidate Support Team. 

 

3. How has the building-level administrator on your CST been most helpful? 
 

 

 

 

4. What are other ways in the building-level administrator on your CST could have 
provided assistance to you? 

 

 

 

 

 

Name of Building-Level Administrator                         Date 

 

B. Please answer these open-ended questions about the system-level administrator on you 

CST. 

 

3. How has the system-level administrator on your CST been most helpful?  (if 
applicable) 
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4. What are other ways the system-level administrator could have        provided 
assistance to you?  (if applicable) 

 

 

 

 

________________________________________________________ 

          Name of System-Level Administrator                                  Date 

 

C. Please answer these open-ended questions about the RESA representative on you CST. 

 

3. How has the RESA representative on your CST been most helpful? 
 

 

 

 

 

 

4. What are other ways the RESA representative on your CST could have provided 
assistance to you? 
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D. Please complete the Mentor Evaluation on the next page. 
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Responsibility of Candidate 

MENTOR TEACHER EVALUATION FORM BY TEACHER CANDIDATE  
Teacher Candidate/Protégé: ________________________ Mentor: ______________________ 

Grade/Subject: _____________________ School: _______________________________ 

Date:____________________________ Semester 1___ 2___ 3___ 4___ 
(check which semester) 

Rating Scale: 4 - Always Directions: The following instrument is designed to 

obtain 

3 - Usually feedback about the performance and your 

perception of your 

2 - Seldom Mentor Teacher during the teaching internship. 

1 - Never Please rate each item using the scale at the left. 

NC - No Chance to Observe 

During my teaching internship experience, my Mentor Teacher: 

____ 1. showed respect for me as a teacher intern. 

____ 2. solicited and accepted my ideas or opinions. 

____ 3. listened to me. 

____ 4. deserved and earned my respect. 

____ 5. was willing to spend extra time with me, as needed. 

____ 6. showed genuine interest in my progress. 

____ 7. attempted to keep personal bias from entering into dealings with me. 

____ 8. had realistic expectations of me. 

____ 9. seemed to enjoy supervising me as a teacher intern. 

____ 10. allowed me sufficient teaching experiences. 

____ 11. collected sufficient information to adequately evaluate my performance. 

____ 12. gave me constructive suggestions. 

____ 13. pointed out strengths, and things I did well. 

____ 14. outlined clear objectives for improvement of my teaching. 

____ 15. was fair and objective in evaluating my performance. 

____ 16. maintained adequate documentation showing my status and progress. 

____ 17. treated all students in a fair manner. 

____ 18. kept information confidential when necessary. 

____ 19. demonstrated appropriate positive classroom management in her/his own classroom. 

____ 20. demonstrated a professional attitude. 

____ 21. communicated with skill and effectiveness. 

____ 22. encouraged me to be self-reflective and evaluative. 

____ 23. provided relevant experiences for me that included observations, classroom activities, 

teacher responsibilities, parent/teacher conferences, and professional development activities. 

____ 24. observed and critiqued my performance on a frequent and continual basis and 

provided targeted 

feedback. 

____ 25. modeled reflective teaching practices. 

____ 26. assisted me in meeting my ICP. 

27. What were your mentor teacherôs major strengths? 

28. How could your mentor teacher improve? 

29. Would you recommend your teacher to future teacher interns? Yes____ or No____. Why 

or why not? 

Addit 

Additional Comments: 
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SOUTHWEST GEORGIA RESA Alternative Preparation Program 

Evaluation of RESA Coordinator/Coach and 

Alternative Prep Process 

By the CST, the Candidate, and the Advisory Board 
Year One Year Two 
Please check your role in the process. 

_____Building Administrator _____System Administrator _____Mentor _____Advisory Board 

Please answer these open-ended questions about the RESA Alternative Preparation 

Coordinator/Consultant who served on the Candidate Support Team of your 

candidate. 

 

5. How has the coordinator/consultant been most helpful? 

 

 

 

 

6. What are other ways in which the coordinator/consultant could have 

provided assistance to you or to your candidate? 

 

 

 

 

Name of RESA Alternative Prep Coordinator Date 

Or Consultant 

 

 

 

 

Based upon your experience this year with the Alternative Preparation 

process, please answer these questions. 

 

 

 

 

1. What would you change about the process? 

 

 

2. Why? 
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Evaluation of CST by TAPP Coordinator/Coach 
Year 1 Year 2 

 

Please answer these open-ended questions about the Candidate Support Team 

members. 

 

 

 

1. How has the building-level administrator on the CST been most 

helpful? 

2. What other ways could the building-level administrator have 

provided assistance to the Candidate, the CST, or the TAPP process? 

Name of Building-Level Administrator Date 

3. How has the system-level administrator on the CST been most 

helpful? (if applicable) 

4. What are other ways the system-level administrator on the CST 

could have provided assistance to the Candidate, the CST, or the 

TAPP process? (if applicable) 
________________________________________________________ 

Name of System-Level Administrator Date 

5. How has the mentor teacher on the CST been most helpful? 

First Year Survey by Candidate 

Shown below are the 24 exit Competencies your Candidate Support Team verified 
last year when you completed the requirements of TAPP. Now that you are 
nearing the end of one full year of teaching since obtaining a renewable 
certification, please tell us how YOU think the TAPP process prepared you for 
this first year. 
Use of scale: 1. Not Prepared 2. Somewhat Prepared 3. Fully Prepared 
I. Planning and Preparation 
a. ____The teacher demonstrates solid knowledge of content, of 
connections and prerequisite relationships, of content-related pedagogy 
and of connections with technology. 
b. ____The teacher demonstrates a working knowledge of age-group 
characteristics, of different studentsô approaches to learning, of studentsô 
skills and knowledge levels, and of studentsô interests and cultural 
heritage. 
c. ____The teacher demonstrates an appreciation of the diversity of the 
students, the staff, and the community and capitalizes on the richness of 
that diversity. 
d. ____The teacher selects goals that are valuable, clear, suitable for 
diverse students, and balanced among types of learning. 
e. ____The teacher actively seeks and utilizes varied instructional materials 
and community resources, including technology, to enhance teaching and 
learning. 
f. ____The teacherôs instructional plans are coherent and structured in that 
learning activities, resources, groupings, and time allocations are varied 
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and suitable to the students and to the instructional goals. 
g. ____The teacher utilizes varied assessment methods, including those 
through 
technology, that are congruent with the goals for learning, students 
understand 
the criteria and standards, and the teacher utilizes assessment results to 
plan 
for and differentiate instruction. 
II. The Classroom Environment 
a) ____Teacher/student interactions and student/student interactions are 
friendly, warm, caring, polite, respectful, and developmentally and 
culturally appropriate. 
b) ____The teacher establishes a culture of learning where students are 
committed to the value of the subject, accept the teachersô high 
expectations, and take pride in the quality work and conduct. 
c) ____The teacher effectively manages instructional groups, transitions, 
materials, supplies, non-instructional duties, and supervision of volunteers 
and paraprofessionals. 
d) ____The teacher makes standards of conduct clear, is consistently alert to 
student behavior, and responds appropriately, respectfully, and 
successfully to student behavior. 
e) ____The teacher arranges the classroom and organizes physical space 
and materials skillfully, resourcefully, and with safety in mind. 
III. Instruction 
a) ____The teacherôs directions, procedures, and oral and written language 
are communicated clearly and accurately. 
b) ____The teacherôs questions and discussion techniques are of high 
quality and engage all students. 
c) ____The teacher utilizes engaging and carried representations of content, 
instructional strategies, assessment techniques, activities, assignments, 
technology, 
grouping, configurations, materials and resources, structure and pacing. 
d) ____The teacherôs feedback to students is consistently high quality and in 
a 
timely manner. 
e) ____The teacher demonstrates flexibility and responsiveness by adjusting 
lessons, 
Responding to students, and being persistent. 
f) ____The teacher accurately assesses lessonsô effectiveness and 
demonstrates an understanding of how to modify subsequent lessons. 
IV. Professional Responsibilities 
a) ____The teacher maintains accurate, complete records of student 
assignments and learning and of non-instructional activities. 
b) ____The teacher frequently and successfully provides instructional 
information and student progress information to parents and engages 
families in the school program. 
c) ____The teacher is supportive of and cooperative with colleagues and 
volunteers and makes substantial contributions to school and district 
projects. 
d) ____The teacher actively seeks professional development to enhance 
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content and pedagogical skills and actively assists other educators. 
e) ____The teacher proactively serves all students, challenges negative 
attitudes, and takes a leadership role in high quality decision-making. 
f) ____The teacher understands and actively participates in the schoolôs 
School Improvement process. 
Please answer these open-ended questions about the process: 
1. If you could design the program, what about TAPP would you change? 
2. What about TAPP should remain the same? 
Please give the First Year Survey of Candidate by Administrator form to your 
administrator and ask that he/she complete it for you. Send both completed surveys to 
Southwest Georgia RESA TAPP. Thank you for your feedback. It will be used to make a stronger 
program. 
 


